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ABSTRACT 

 The purpose of this study is to investigate the effectiveness of video use on the 

development of the speaking skill of a group of young learners attending the fourth grade 

of Primary School. In particular, the intention of the writer is to explore whether using 

video can act as a stimulus for improving oral production which in turn would lead to 

improved speaking skills. 

 For the purpose of this study, a series of lessons were designed incorporating 

the use of video materials and techniques employed with the above mentioned target 

group of learners. After teaching the designed lessons, the learners were asked to fill in a 

form evaluating the materials and the achievement of the goals set concerning their 

speaking skills. This qualitative research demonstrated the potential of video as a tool to 

aid the development of speaking skill as well as the constraints of this potential. 

                                                ΠΕΡΙΛΗΨΗ 

 Σκοπός αυτής της εργασίας είναι να διερευνήσει την αποτελεσματικότητα της 

χρήσης του βίντεο στην ανάπτυξης της προφορικής ικανότητας μιας ομάδας-στόχου από 

νεαρούς μαθητές της Τετάρτης Τάξης Δημοτικού Σχολείου. Ειδικότερα η συγγραφέας 

προτίθεται να διαπιστώσει εάν η χρήση του βίντεο μπορεί να λειτουργήσει ως ερέθισμα 

για γλωσσική παραγωγή μέσα από δραστηριότητες προερχόμενες από την 

παρακολούθηση του βίντεο, καθιστώντας το έτσι ένα πολύτιμο εργαλείο για το δάσκαλο. 

 Για το σκοπό αυτό της εργασίας, σχεδιάστηκε μια σειρά μαθημάτων που 

ενσωμάτωναν  τη χρήση υλικού και τεχνικών βίντεο και διδάχτηκαν στην ομάδα-στόχο 

που αναφέρθηκε πιο πάνω. Έπειτα από τη διδασκαλία των σχεδιασμένων  μαθημάτων 

ζητήθηκε από τους μαθητές να συμπληρώσουν μια φόρμα αυτό-αξιολόγησης και 

αξιολόγησης του υλικού που χρησιμοποιήθηκε στα μαθήματα. Αυτή η ποιοτική έρευνα 

καταδεικνύει τη δυνατότητα του βίντεο σαν εργαλείο που θα βοηθήσει την ανάπτυξη της 

προφορικής ικανότητας των νεαρών μαθητών. 
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Introduction 

In a rapidly changing world of growing potentials, using video is not a fresh idea. Yet, no 

one can resist, let alone young learners, the enchanting effect of image which comes to life by 

pressing only a button. Simple as this action may seem, it requires a remarkable effort on the 

language teacher’s part to associate the element of entertainment with teaching objectives so 

as to elicit an educational result.  

On the other hand, it is generally acknowledged that video is a relatively new medium 

compared to the use of print materials and audio cassettes, widely used in English Language 

Teaching (ELT). Arici (1997) accepts the above statement referring to video as “an integral 

part of classroom teaching gaining in popularity over the last twenty years”. Video was 

introduced in ELT to give a lift to methodology. It raises interest and motivation by extending 

the range of existing teaching techniques (Macknight; cited in McGovern, 1983).  

Video, with its distinctive characteristic, the visual element, has also added "a further 

dimension to audio and print- based media traditionally used adding, thus, an extra dimension 

to course design" (Willis, quoted in Miro, 1998). However, video should be carefully 

integrated into the main materials used in every EFL course in order to serve a supplementary 

role to any EFL teaching program ‘as a means to an end, not as an end in itself’. ( Willis, 

1983). 

Research has shown that video can be used effectively in the teaching of speaking. Video 

is described in Cooper et al (1991, p. 11) as “a power vehicle of communication due to its 

provision of models of authentic linguistic exchange”.  

It is accepted that young learners, seven to nine years of age, are developing confidence 

to express themselves (Children’s development, n.d). The implication of this fact is that they 

will have views on what they want to talk about. They need, thus, chances to state their 

opinions. Therefore meaningful speaking activities of interesting stimuli become of 

paramount importance. 
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 In the light of these arguments, the writer of this dissertation will conduct a small-

scale research to explore the effectiveness of using video as a stimulus for oral language 

production in ELT. To this end, a video-mediated framework is employed in the foreign 

language classroom aiming at reinforcing learners’ willingness to communicate in the 

target language. The ultimate goal is to expose learners to comprehensible language 

through watching video and through a range of purposeful tasks giving the learner a more 

active role in the language classroom.  

    The aforementioned issues are considered in the present study that consists of five 

chapters: 

More specifically, Chapter 1 deals with an overview of the major learning theories 

from the second half of the century onwards, making reference to the way they influence 

teaching and learning as far as young learners are concerned. The first section looks at 

language learning theories, theories of First Language Acquisition and theories of Second 

Language Learning. The second section of this chapter deals with Young Learners from a 

theoretical perspective discussing principles from the relevant literature and drawing 

implications for the foreign language classroom... 

Chapter 2 covers some theoretical issues relevant both to the nature of Speaking as a 

skill and to the treatment of Speaking in an EFL context, making references to Young 

Learners, the group of interest in this dissertation. This chapter starts with a discussion of 

the components of the speaking skill and goes on with a discussion of the theory that 

underlies the effective teaching of the skill. The writer draws implications for speaking 

tasks design in a Young Learners’ context.  

Chapter 3 attempts to delve into the issue of using video in the language classroom 

highlighting the role it plays for the development of language skills, particularly 

speaking. The author also relates video to Young Learners. The writer refers to the 

classification of video materials and to a number of strategies for the better exploitation 
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of them. Criteria for the selection of video materials are also presented to help the teacher 

find the most appropriate video materials for the teaching situation at hand. The teacher’s 

role in the designing of the lessons employing the right viewing techniques is discussed 

as being essential to determine the success of the use of video to meet the objectives set 

at the beginning of a language course. 

Chapter 4 considers the practical part of this dissertation, drawing attention to an 

analysis of the aims and methodology of the study. It first describes the current teaching 

context allowing the author to discuss the rationale and the method employed. 

Next, the video-based lessons are presented as supplementary to the existing syllabus 

material, which aim at compensating for the course book limitations catering, thus, for an 

effective development of the speaking skill; this chapter is also concerned with the 

selection of video materials by the author-researcher against criteria from the relevant 

literature. The techniques and tasks employed are also discussed while one of the lessons 

is fully described and discussed. 

Chapter 5 concerns an evaluation of the video-mediated instruction drawing on data 

from two sources: (a) the findings of a small-scale research via a questionnaire filled in 

by the learners to demonstrate the effectiveness of the use of video on the development of 

their oral ability and (b) the teacher-researcher’s observation of the learners’ oral 

language production. The concluding remarks constitute the last part of this dissertation 

and give the answer to the question the author set to herself: Can the use of video help the 

development of young learners’ oral production skills? The author willingly shares some 

suggestions with the teachers who may be intimidated by the use of technology in a 

young learners’ language classroom.  
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Chapter one 

Language Learning Theories: a literature review 

Introduction 

The aim of this chapter is to present a theoretical perspective of how and to what 

extent first language acquisition can affect foreign language learning, placing emphasis on 

issues related to the racy development of Young Learners in ELT. The writer will also 

present a brief overview of theoretical principles concerning Young Learners. 

 

Theories of Language Acquisition 

 It would be advisable for every teacher of English who aims at teaching and learning   

effectively to take into account some of the most important learning issues that are related to 

first as well as foreign language learning. The following theories are there to pinpoint the 

importance of the interaction with the environment on the language development. These 

issues are also related to the development of the speaking skill. 

Going back in the 1940s and 1950s, Skinner’s ‘behaviourism’ supports that children 

learn by associating their experiences and thoughts with their behaviour progressively. 

Language development and learning can be achieved by imitation, practice, reinforcement (or 

feedback on success) and habit formation as described by Lightbown and Spada, (1999). 

Behaviourism is based on a teacher-centred learning process, giving the control to the teacher 

while casting the learner to a passive role. Finally, drilling activities characterize the language 

learning process that lacks communicative character and interest.  

However, the lack of a solid explanation of how children produce language they have 

never heard before resulted in a shift of focus from the psychological to the cognitive 

processes involved in language learning, coming through the Innatist position, coined by N. 

Chomsky (1959). Chomsky, acknowledging the shortcomings of Behaviourism, argues that 

language acquisition is an automatic process realized by innate mechanisms. He proposed the 
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existence of a Language Acquisition Device -LAD- now referred to as Universal Grammar-

U.G- which describes the ability to acquire language as a biologically innate capacity 

developing in the child in a similar way to other biological functions. According to Chomsky 

(1959), the environment plays the most important role in language acquisition in that the 

availability of people who speak to the child is all that a child needs to learn the language.  

On a similar ground, Constructivism also lays emphasis on the role of the environment 

on a child’s linguistic development. Surprisingly enough, what may seem initially to be an 

issue of language learning or acquisition turns out to involve the child’s intellectual 

development as well. Piaget’s Constructivism (cited in Wood, 1998), supports that children 

learn through interaction between thought and experience by accommodating or assimilating 

new experiences to their thinking. Before they obtain the ability to perceive, reason and 

understand they pass through certain operation (developmental) stages. Piaget’s theory placed 

language at the heart of the cognitive understanding of the child. Children use language as a 

tool to express what they have learnt through interaction with the environment within the 

constraints of their own understanding which is dependent on their cognitive developmental 

stage. This theory is based on a learner-centred learning process, where the learner’s role is 

active and independent “in the selection, pacing, evaluation of activity” as Pollard (1997, p. 

119) reports.  

Contrary to Piaget’s suggestion that “development has an endpoint in goal”, Vygotsky 

(cited in Wood, 1998) focused on the process of learning which is supposed to be lifelong. In 

his theory, he placed greater emphasis on the child’s interaction with the environment helped 

by a more knowledgeable peer or an adult for the development of the child’s language. In this 

way, Vygotsky carried Piaget’s theory further considering readiness for learning not only 

dependent on the child’s existing knowledge and developmental stage but also on the child’s 

capacity to learn with assistance, through the collaboration of peers or guidance of adults. He 
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coined a new term for the distance between the actual developmental stage of the child and 

his/her potential level of development known as the Zone of Proximal Development (ZPD).  

Hence, Vygotsky’s Social Constructivism focuses on a learner-centred learning process, 

where the learner’s role is active and social as there is interdependence of children and 

teacher as well as a lot of group work and collaborative problem-solving. 

In the same framework of Constructivism, Bruner (cited in Wood,1998), strongly 

influenced by Vygotsky, stresses the importance of action and problem-solving and, unlike 

Piaget, he is in favour of instruction in teaching with  adults or more capable peers who 

provide support to a child who is learning a language. This support is referred to as 

‘scaffolding’ (Brewster, 1991). Bruner, also, introduced the concept of LASS-Language 

Acquisition Support System, proposing that for language development there needs to be a 

child component incorporating an innate capacity- Chomsky’s LAD- for active social 

interaction and language learning together with an adult support component. 

The theories which attempt to account for language acquisition stressing the significance 

of social interaction for a child’s language development have had a very strong impact on 

theories dealing with first and indirectly second language instruction and have consequently 

had several implications on the design of language teaching programmes. This is especially 

true when designing Young Learner courses. The Primary classroom should, above of all, 

provide a suitable learning environment .Thus it will promote social interaction not only 

between the teacher and the students but also among the students themselves. 

So far we have presented some basic tenets of language learning theories in order to 

examine the impact of social interaction on the learners’ language development. In the next 

section we are going to deal with issues of first language acquisition because we want to 

investigate the effect they have on foreign language learning. 
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Theories of First Language Acquisition 

As Baker (2000) points out, a factor of primary importance when teaching English to 

learners of all levels is the students’ experience of the first language since the level of 

proficiency in it aids the acquisition of the second language. This is explained by the fact 

that various important features of language mastery are consolidated during first 

language acquisition and are available for the second language. 

The child’s gradual socialization in a specific community results in improvement in 

the first language, which means that if the child’s immediate environment is favourable, 

learning is certainly aided. In other words, the quality and quantity of parental talk plays 

a considerable part in the gradual acquisition of language by young children. If parents 

use memorable, child-directed, ‘motherese’ language (Tough, 1991) with repetition of 

chunks and simplification of grammar and syntax the language development is enhanced. 

Therefore, it could be assumed that racy is the skill developed first in the acquisition of 

the mother tongue with the help of parents who try to address their child with clearly 

articulated speech, higher pitch, exaggerated intonation, simplified structures and familiar 

topics. An implication that could be drawn here is that racy development in the foreign 

language depends heavily on the teacher talk. 

 The degree of exposure to language seems to be another important factor which 

affects children’s linguistic development meaning that children learn to communicate in 

their mother tongue as they are surrounded by it. Vygotsky (cited in Lightbown and 

Spada, 1999) conceives language development as the result of children’s attempt to 

articulate thought that cannot develop further without social interaction. 

A final theory referring to first language learning is the ‘Critical Period Hypothesis’ 

whereby language, like all other biologically functions can be successfully developed 

only when it is given the appropriate stimulus at the right time. This theory is based on 

Lennenberg’s (cited in Brewster et al., 2002) observations on the development of other 
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biological functions of children. This issue has to be taken into account by the teacher 

when designing a task. 

 Considering the contribution of the aforementioned theories to our understanding of       

children’s language development important, the writer goes on to present theories about 

second language acquisition referring to mental behaviours and to the extent that these 

are evident or able to affect foreign language learning. The distinctions ‘acquisition ‘vs. 

‘learning’ and ‘second’ vs. ‘foreign’ language are also discussed. 

 

Theories of Second Language Acquisition 

Ellis (1997, p.3) defines second language acquisition as “any language that is 

learned subsequent to the mother tongue….inside or outside the classroom”. It would 

thus be helpful for any language teacher to know how a second language is learned. 

Before proceeding, it would be wise to refer to Krashen’s ‘Acquisition-Learning 

Hypothesis’ in which he proposes second language ‘acquisition’ instead of ‘learning’ 

implying that learners should use the language for actual communication instead of 

learning about the language (Krashen & Terrell, 1983). According to Krashen, language 

‘acquisition’ is achieved when exposure to samples of comprehensible input in an 

informal environment takes place. Language ‘learning’, on the other hand, refers to the 

mental procedures taking place when a conscious process of study and attention to form 

and rule is realized. 

Concerning the distinction ‘second’ vs. ‘foreign’ language, what needs 

clarification is the use of the term ‘foreign language’. As ‘Greek’ is specified as the only 

national language, in our educational context, the term ‘second’ could not be used since a 

second language environment presupposes the wide use of the target language as an 

official or common one. 
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Krashen, in his theory, also emphasizes the significance of ‘comprehensible input’ 

meaning exposure of learners to language of slightly higher level which is accessible but 

simultaneously challenging (Krashen &Terrell, 1983). This input forwards an inner 

dialogue within the learner’s thinking system that enables him/her to draw on conclusions 

as to the new language system, which in turn becomes a precondition for acquisition to 

take place. 

Foreign language learning is also affected by language ‘transfer’, as mentioned by 

Klein (1986), either positively -when structures of the two languages are similar – or 

negatively - when structures are contrasting, resulting in difficulty of acquisition. 

Another vital criterion for foreign language learning one should bear in mind is 

the learner’s age. The age issue originates in the Critical Period Hypothesis and it asserts 

that there is a critical period in the child’s development during which, as exemplified in 

Ellis (1996, p. 107) “language acquisition takes place naturally and effortlessly”. The 

optimal period for acquisition is the earlier span of time in life (i.e. the first ten years) 

after which it may become harder. It is claimed by researchers that introduction of a 

foreign language at an early age is beneficial, since the overall length of exposure is 

increased (Brewster et al., 2002). Additionally, as Cameron (2001, p. 17) indicates, 

children who start learning a foreign language at a young age “develop and maintain 

advantages in some areas of language skills”.  Racy skills, in particular, benefit most, 

since spoken form is the medium through which the target language is first encountered, 

understood, practised and learnt. Young learners are prone to achieve native-like mastery 

in accent and pronunciation and prove to be more flexible recipients than adults. 

Krashen (1982) in his ‘Affective Filter Hypothesis’ argues that favourable 

classroom conditions providing young learners with a non-threatening environment with 

supportive and enjoyable emotional  factors through activities [that]focus on topics 

interesting and relevant to the students create a positive learning context  where learners 
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are willing to express their ideas, opinions and feelings. This hypothesis was taken into 

account by the writer for the decisions made concerning materials and tasks for the 

research.  

Another theoretical principle the writer took into serious account in task design 

was Gardner’s (1993) research findings which revealed the existence of “Multiple 

Intelligences”, suggesting eight different types of intelligences: the linguistic, the logical-

mathematical, the spatial, the kinaesthetic, the musical, the interpersonal, the 

intrapersonal and the naturalist intelligence, each one revealing a predominant aspect in 

the mind of the learners determining, thus, the way they learn. From all the above 

theories, one can deduce that the teacher’s task is to design varied types of activities 

aiming to cater for all types of learners, bearing in mind that the main concern should be 

the development of the child as a whole. 

So far the most influential theories on language learning have been discussed 

regarding the first language acquisition and the foreign language learning. An attempt has 

also been made to draw parallels between the theories and the impact on language 

teaching. The next section presents a brief overview of Young Learners discussing some 

important principles put forward by researchers in this field.  

 

Young Learners: an overview 

Introduction 

 Given that the learners in focus in our study are young beginners of English, knowledge 

of some variables determining their development could help as to establish appropriate 

conditions for a successful learning environment. 

Young Learners: characteristics 

 Looking into Young Learners, one could find a variety of points in relation to children’s 

learning and the way they learn languages. One of the most important aspects, as Zouganeli 
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(2004) argues, refers to the children’s need to construct meaning and purpose for what is said 

to them or what they are asked to do. The teacher should ensure that understanding of the 

new language task happens, an important issue for the teaching practices followed. 

 Another aspect for effective children’s learning (Zouganeli, 2004) is related to the 

individual rate of cognitive and linguistic development. “Children learn when they are ready 

to do so” (ibid) which makes routines and scaffolding useful language –use strategies. 

Children learn language through interaction with the environment via meaningful 

communication and negotiation of meaning. Cameron (2001) prioritises meaning as a 

principle concerning the development of children’s spoken language. 

 Additionally, children’s learning is closely related to the way they are taught. When 

broad and rich input is provided within their ZPD, the language experience for the children 

and their possibilities to learn expand. 

 Having presented the Young Learners’ characteristics, the writer goes on to discuss 

some principles underlying teaching English to Young Learners. 

 

Principles for Young Learners 

 Williams (1998, p. 6) claims that “teaching English to Young Learners involves more 

than merely teaching the language”. Young learners’ social, cognitive, and linguistic 

development should be taken into serious account when planning a language course for them, 

as children think and learn differently from older learners. The teaching practices should, 

also, be differentiated both to cater for the specific needs of the young learners and to 

accommodate the particular characteristics children display in learning their mother tongue as 

suggested by Stern (cited in Brewster, Ellis & Girard, 2002) and Krashen & Terrell (1995). 

This global approach ensures that we foster the development of the complete person.  

 An important principle in helping children to learn a foreign language should be the 

choice of activities in relation to their linguistic and cognitive developmental level. Williams 
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(1998, p. 6) urges language teachers: “start where the child is” , meaning to construct 

activities that take into account the background knowledge the young learners bring to the 

classroom and not to think of the child as an ‘empty vessel’ ignoring the potential and the 

abilities of the child. Additionally, the tasks or activities should be designed to be seen from a 

child’s and not from an adult’s perspective; otherwise, these tasks will not be accessible to 

the child but not because the child is unable to do them. 

  Acknowledging the fact that there are no two children with similar strengths and 

weaknesses, a fact stemming from Gardner’s (1983) theory of “Multiple Intelligences”, one 

could stress the importance of the teacher constructing work in the classroom in such a way 

so that it caters for every child’s intelligence strengths keeping materials in an appropriate 

balance among the visual, auditory and kinaesthetic channels through which learners process 

input. 

 Another important principle regarding foreign language learning in a young learners’ 

context concerns the extent to which the activities chosen involve the children in interaction 

with their environment and provide them with scaffolding (see Ch.1,p.12).On a similar 

ground, Williams (ibid) suggests the encouragement of collaborative talk. Bruner (1983) and 

Wells (1978) showed that children are encouraged from an early age to become active 

communicators and argued that involvement in making sense through talk results in learning 

gains proving pair or group work useful  

 Another equally important suggestion Williams (1998) makes is the use of language at 

discourse level during English lessons, a concept closely related to Krashen’s 

‘comprehensible input’ hypothesis (Ch.1, p.15). Through this exposure children assimilate 

and use chunks of language, working out the structure at a sub-conscious level. Along with 

the environment being rich in input, it should also be non-threatening and enjoyable 

(Fisher,1997) , using praise on a regular basis as it supports learners in their effort and 
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constitutes a strategy encouraging learners  to take risks and participate in the teaching 

process. 

 Finally, Williams (1998) points out the fact that young learners need to know the 

purpose of the activities and to work in a familiar context related to their own world. Hence, 

for the language teacher the issue of planning meaningful and motivating activities within 

interesting and cognitively accessible topics becomes of paramount importance. In particular, 

creating a realistic learning context could be considered as an optimum condition for 

successful language learning and employing technology in the foreign language classroom, 

especially for young learners could be beneficial towards this direction. 

 This chapter has tried to present some language learning theories referring both to L1 

and L2 as well as to feature Young Learners drawing implications for effective foreign 

language teaching in general and racy development in particular. What follows in the next 

chapter, is a presentation of the theoretical background of the speaking skill. 

 

Chapter 2 

The Teaching of Speaking: literature review 

Introduction 

Bygate (1987) defines the speaking skill as “the skill by which [learners] are most 

frequently judged and through which they make and lose friends”. It is also referred to as the 

medium of language learning (ibid).Acknowledging, thus, the importance of this skill, the 

writer is going to analyse the components of this skill and present the theory underlying the 

effective teaching of speaking. The chapter begins with a presentation of the components that 

betray speaking efficiency. Then, it goes on with a discussion of some theoretical issues 

underlying the teaching of the skill. The last section deals with the features the speaking tasks 

should display so as to serve a communicative character. 
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The Speaking skill 

What is the spoken language? Over the last twenty years, scientists have started to 

examine the features o spoken language, seeing this as an equally valid, though different form 

of language. Speaking is attained when the individual speech sounds are joined together into 

longer units-chunks. Nevertheless, according to Sifakis et al (2004, p.252),” the very essence 

of speaking is conversational, that is free interaction between two or more interlocutors”. In 

the same manner, Bygate (1987) explains that a speech event requires at least two 

participants preferably with physical proximity, one of whom possesses information that the 

other wishes to collect and both attempting to negotiate meaning under time pressure. 

 Taking into account the conversational nature of speaking, Brown and Yule (1983) 

classify the functions of the spoken language into interactional-the act of maintenance of 

social relationships- and transactional pertaining to the transmission of information. 

Speaking is context dependent. The speaker is aware of the situation and purpose of spoken 

interaction that is, of the task environment and produces speech by first conceptualising the 

message. The speakers, in order to exploit the information available in the task environment, 

have to activate their general knowledge along with their communicative competence which 

according to Canale and Swain(1980), comprises three components: grammatical competence 

–knowledge of the language system-sociolinguistic competence-knowledge of sociocultural 

rules of use and rules of discourse-and strategic competence-made up of verbal and non-

verbal communication strategies. Semantic competence is another component added by 

Blum-Kulka and Levenston (1983, cited in West, 2000, Unit 1) and it involves knowledge of 

the relationships between lexical items and the speaker’s ability to manipulate language in a 

variety of topics and texts. As suggested in Hedge (2000), all components so competence 

contributes to successful; communication and their parallel development in language learning 

is essential.  
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 Apart from the communicative competence, in real life interaction, speakers usually 

produce ‘short turns’ instead of long ones, facilitate speech production and compensate for 

any difficulties that may occur. They can negotiate for meaning, trying to make their message 

understood by means of communication strategies such as paraphrasing and metaphor 

(Bygate, 1987). 

 This discussion concerning the process and production of oral language intended to 

provide a link with Communicative Language Teaching, which drew on the knowledge 

gained from the study of the nature of real communication to develop the theory behind 

language teaching. 

 

Communicative Language Teaching 

Since the 1970s, emphasis has switched from the mechanical practice of language 

patterns associated with the audio lingual method to activities that engage learners in more 

meaningful and authentic language use (Bowen,2005); this approach to language teaching has 

been broadly labelled as communicative language teaching. 

Communicative Language Teaching has as a general aim the improvement of students’ 

communicative ability (Harmer,2001) and offers natural learning in contexts that provide 

positive, human relationships (Littlewood,1981). One could say that what occurs in class may 

actually be part of knowledge or information that can be communicated in real life situations. 

The communicative approach could be said to be the product of educators and linguists 

who had grown dissatisfied with the audio-lingual and grammar-translation methods of 

foreign language instruction. Authentic language use and classroom exchanges where 

students engaged in real communication with one another became more popular. 

 According to Finnochiaro and Brumfit’s (1983) list of statements about communicative 

approach, language learning is learning to communicate in real-life situations, where meaning 

is of paramount importance.   
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In general, Communicative Language Teaching aimed at developing the learners’ skills 

of communication and interaction in real-life situations with a focus on simultaneous 

development of their language and cognitive skills. In view of this, communicative activities 

were designed to encourage the development of both accuracy and fluency in learners 

redressing the imbalance that favoured accuracy-based activities in the past (Dat, 2003: 380; 

Belchamber, 2007; §§ 6-8).  

Among other tenets, according to Hughes (2002), the communicative approach stresses 

the value of language in use supporting that language use results in effective language 

acquisition. It is also a learner-centred approach, placing the learner at the heart of the 

learning process.  

 

Fluency and Accuracy 

Byrne(1986) dismisses the dichotomy between fluency and accuracy as a pseudo 

dilemma arguing that “language learning is summed up to the ability to use the language both 

with accuracy-which depends on the mastery of the language system-and with fluency-which 

refers to the ability to express oneself intelligibly, reasonably, accurately and without too 

much hesitation”. However the amount of attention to be paid depends on the stage of a 

language teaching programme. For Byrne (1986), at elementary levels which is our case, the 

balance of attention leans towards accuracy.  

So far, this chapter has presented some basic tenets of the theory of speaking. The 

next section is concerned with the teaching of speaking, an issue deserving attention. 

 

The Teaching of Speaking 

The mastery of speaking skills in English is a priority for many second or foreign 

language learners. Learners often evaluate their success in language learning on the basis of 

how well they feel about their spoken language proficiency. Moreover, many students equate 
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being able to speak a language as knowing the language and therefore view learning the 

language as learning how to speak the language, or as Nunan (1992) wrote, “success is 

measured in terms of the ability to carry out a conversation in the [target] language.”  

However until the 1970s speaking was treated not as a skill in its own right, but “rather as 

a special medium for providing language input, memorisation practice and habit 

formation”(Bygate, 2001,p.14).The teaching of speaking was limited to pronunciation, stress, 

rhythm and intonation disregarding the communicative nature of speaking(Otlowski,1998) 

Speaking is a form of communication and as such needs to be treated in a foreign 

language classroom. Johnson and Morrow (1981) refer to classroom interactions as means to 

replicate or pave the way for communicative operations. The teacher should plan activities 

carefully and direct them for teaching speaking through meaningful tasks with specific 

purpose and goal aiming at creating an authentic learning environment.   

Speaking in the language learning classroom is “always involved in two distinct 

processes”, first ‘speaking to learn’ referring to learning the accuracy in components of          

the target language and second, ‘learning to speak’ referring to the end that develops         

fluency in using the target language (West, 2000, p.11). When students attempt to         

perform a communicative operation, they are concerned with language use, not English        

usage (Scott; cited in Johnson and Morrow, 1981). Therefore  

….in order to learn how to speak, the learners should engage in activities 

which require the use of ‘real speech’, the choice of which is determined 

by the purpose of communication, and provide conditions for “real 

communication to take place, thus aiding them to develop their speaking 

skills. (Sifakis et al, 2004, p.321). 

Two further notions significant in speaking related to accuracy and fluency 

are those of control and communication in various stages of the lesson. A 

traditional speaking lesson adopting a three-stage framework (Byrne, cited in West 
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2000, Vol.3, p. 22) consists of a presentation stage, in which new language is 

presented, a controlled-practice stage, and a freer production of the spoken 

language. ‘Control’ as a term refers to the restriction imposed by the teacher on the 

learners’ output. It involves repetition of patterns and it should be employed 

whenever the teaching objective set is the promotion of accuracy. On the other 

hand, this repetition of patterns should have a purpose resulting in meaningful 

utterances. As Allwright (1976, p. 12) put it, “…students should be constantly 

involved in a linguistic struggle but a well -motivated one.” 

         

Criteria for communicative teaching 

Contemporary methodology focuses on a number of communicative features that 

tasks should entail (Johnson, 1982; Nation, 1989), so that they are inherently interesting and 

mainly concerned with language use, not language usage. Among other features, pair work, 

group work or whole class co-operation will foster students’ willingness to    participate and 

will also increase the quantity and quality of speech delivered in an activity (Nation, 1989). 

“Communication” in classroom is also supported by Allwright (1984, p. 157) as enhancing 

learning through peer discussion. Johnson (1982, p. 163-75) proposes five principles for the 

development of speaking activities such as: 

 the information transfer principle which entails conveying information from one 

person to another,  

 the information gap principle, whereby information is conveyed from a person 

who possesses it to a person who does not initially possess it but needs it,  

 the jigsaw principle whereby each speaker possesses part of the information 

necessary to complete the task and they exchange information to complete the 

jigsaw, 
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 the task dependency principle which involves the learners utilizing in some way 

the information used in the activity, 

 the correction for content principle referring to the judgment of the student’s 

language on its communicative efficacy in relation to a specific task. 

Nation (1989, p.24-28) proposes another set of features for effective communicative 

tasks:  

 ‘Roles’: Learners participate and affect the learning goals of a speaking activity using 

language that might not normally occur in the classroom. 

 ‘Outcomes’: They provide purpose and increase interest allowing learners to see what 

work needs to be done to carry out the task, 

 ‘Procedures’: They split the activity into steps and increase the amount of speaking in 

the activity, 

 ‘Split information’: Each person in the activity has information the others need, 

 ‘Challenges’: They add interest and they are used to make the task more difficult for 

the learners. 

To sum up, both Johnson and Nation consider the information gap as the principal 

condition in speaking activities identifying authentic communication. The notion of doubt is a 

vital prerequisite while the repetition of the ‘known to the knower’ is a recipe for boredom. 

The learners should be given the opportunity to practice and use the spoken language in order 

to pass on new information to the person who needs it. 

Traditional classroom speaking practice often takes the form of drills in which one 

person asks a question and another gives the answer. However, the question-answer format is 

highly structured and predictable, and often there is only one answer. The learners 

demonstrate their ability to ask and answer questions.  
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 Language teachers need to combine structured output activities, which allow for error 

correction and increased accuracy, with communicative output activities that give students 

opportunities to practise language use more freely. 

 After discussing the importance of teaching the speaking skill in a foreign language 

classroom trying to shed light on issues like ‘fluency’ vs. ‘accuracy’, ‘control’ vs. 

‘communication’ and presenting communicative criteria for the evaluation of speaking tasks, 

the writer, in the next section, will describe and discuss a number of significant principles 

concerning young learners and the development of their oral ability will be discussed.      

        

Teaching Speaking to Young Learners 

  From a general point of view, learners should be encouraged to start speaking in the 

language classroom as soon as possible, but some learners may not be ready to produce 

spoken output immediately. In this case, the teacher should get the learners involved in 

activities that not only focus on oral production but also encourage learner participation.  

 As stated in Cameron (2001, p. 59), “if the children are to talk meaningfully in foreign 

language classrooms, they must have something to say”. The teacher should take on the 

responsibility for adjusting tasks and topics so that they relate to pupils’ interests. An element 

of choice built in to a task could help in this direction. 

 Children, also, usually benefit from knowing what is going to happen at the different 

stages of a task (ibid). Sharing with the pupils the ‘expected outcomes’ as well as the purpose 

of the task will usually help pupils. By ‘purpose’ we mean a communicative or an 

interpersonal purpose enough to motivate and support talking creating an’ information gap’ 

among the participants. Additionally, the task structure and particularly the preparation stage 

can support oral skills development. This stage allows for preliminary work to assemble 

ideas, vocabulary and sentences necessary for the task. 
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 Acknowledging the fact that “concentration span increases with age” (Wood, 1998, p.74) 

attention should be drawn to the length of tasks in order to engage learners than intimidating 

them and making them ‘switch off’. As far as sequencing of tasks is concerned Skehan (1994, 

p.191)claims that “they must represent a worthwhile challenge for the language learner-not 

too difficult, so that achieving meaning at all cost predominates, and not too simple, in which 

case nothing is learned or developed”. 

 Last, but not least, acknowledging the fact that the pupils are learning English as a 

foreign language deprived of a continual stream of spoken discourse, foreign language 

teaching needs to compensate for this lack of exposure to the language by providing other 

learning opportunities. As Offner (1997) supports, the more learners are exposed to the 

foreign language the easier and faster they will master it. Support through language practice 

could help learners in their oral skills development. Research (Cameron, 2001) has shown 

that language learners and especially the young ones need more frequently: 

 Models of language use to listen to, notice and appropriate; 

 Plentiful opportunities to say the words and phrases; 

 Feedback on production to improve fluency and accuracy.   

The English language teacher should take into account the aforementioned principles 

when designing teaching material for children as they were put forward by Williams (1998). 

Moreover, the teacher should not underestimate the fact that, nowadays, young learners live 

in a world where the new technologies have invaded their lives and try to find the best 

possible ways of exploiting technology in the classroom. 

Concluding, one could say that the foreign language teacher should design speaking tasks 

resembling real-life situations to ensure an appropriate communicative environment. The 

researcher-writer, having taken into account the language learning theories, the young 

learners’ features , in her attempt to develop the young learners’ speaking skill more 
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effectively decided to use a popular type of educational technology and exploit the medium 

of video in her classroom. 

The next chapter looks into the benefits of using this particular technology so as to justify 

the choice made. More specifically the benefits from using video with young learners will be 

thoroughly discussed in the third chapter of this study. 

 

Chapter 3 

Video in language teaching and learning 

Introduction 

This chapter discusses the introduction and the use of video in English Language 

Teaching with reference to the teaching of speaking in a Young Learners’ context. An 

attempt will be made to give a critical appreciation of the reasons that led to the advent of 

video for language teaching purposes as well as to investigate into a number of features 

involved in language teaching through video.  

 

Video in the English Classroom: A historical review 

In a discussion of video technology and language learning, video is defined as any form 

of language teaching material that can be shown on a television or monitor excluding 

interactive video (Ruane, 1989). Video, compared to other classroom aids such as 

blackboard, audio-tapes and textbook, is a quite new medium of instruction. 

Looking back in history, video became available only in the late 70s for the public but it 

was introduced in the area of ELT in the early 80s (Arici, 1997). Lambeth (2000, p. 1) 

suggests that the VCR during the eighties became “an essential teaching resource” and it was 

at that time that video presentations became an indispensable procedure of exploiting course 

content (Antoniou, 2005). In the twenty years or so since then, video has become an even 
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more widely available teaching aid, although its penetration into everyday classroom practice 

and course/syllabus design has not been as deep as many had anticipated.  

The development of video materials for ELT use can be seen as having gone through 

three main stages. As stated in Hoodith (2005), the first was the direct adaptation of existing 

methodologies to incorporate the new technology. The video sequences of that time adopted 

the functional/ notional approach. They were short revolving around particular 

notions/functions such as greeting, giving directions, apologizing. The video was 

accompanied by teaching notes, classroom activities and transcripts. Later, video materials 

became story-based addressing various levels of proficiency. The adaptation of authentic 

television was the next stage. Video materials have gained popularity more recently and have 

been widely used along with ESP (English for Specific Purposes) materials addressed to 

students with particular interests in language learning. 

What made video so important was, on the one hand, the physical properties of the video 

including sound and vision and on the other hand, the fact that the computers were in their 

outset and limited to a few people. There was a gradual fall of the use of video which was 

considered as old fashioned compared to the computer. However, the beginning of the new 

millennium witnessed the revival of the video with the coming of Digital Video Disks (DVD) 

now dominant in the foreign language classroom. 

Nevertheless, even today, video is still considered to play an important role in education 

and “continues to be a firm part of the picture of technology in today’s world” (Motteram and 

Slaouti, 2000, Unit 0, p.1). 

After a brief historical review, the next section is concerned with the classification of 

video materials so as to explore what types of video materials are available. 
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Classification of video materials 

There are different approaches adopted by different authors in classifying types of video 

materials. However, there is a consensus on a basic distinction which cannot be rigid though 

as there can be overlapping between categories, scripted vs. off-air (Slaouti & Kanellopoulou, 

2005).  Scripted materials are those that have been specially contrived for non-native 

speakers of the English language with the aim of illustrating particular language in use; whilst 

the term off-air is used to describe programmes intended for a native speaker audience (ibid, 

2005).   

Scripted video materials could also be subdivided into ‘standalone’ and ‘specific course 

book based’ (Kanellopoulou, 2005, p.62). A standalone sequence is usually taught (just with 

the use of video) without any accompanying materials, or it can join any course. Specific 

course book based materials follow specific syllabuses and can be used only with particular 

textbook series.  

A further distinction that has to be made is that between ‘discreet –point videos’ 

consisting of short independent scenes and ‘storyline’ ones, meaning sequences presenting a 

story in episodes. Tomalin (1986) also refers to ‘direct teaching’ video programmes that teach 

linguistic phenomena from the screen and to ‘resource’ materials with graded language but 

without direct instruction to learners.  

Off-air materials are appropriate mainly for skills development. They use natural, 

unsimplified language spoken at a normal speed with genuine accents being intended for the 

native speaker audience (Burt, 1999). They are further classified by Essberger (cited in 

Kanellopoulou, 2005, p. 63) into “authentic” and “made for language teaching, specifically 

designed for learning that target language”.  

Additionally, Allan (1985) classifies video materials in those that present language, that 

present a country and its culture, those that catch learners’ interest with the presentation of 

stories and others that are related to certain topics. 
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Now, it would be worth dealing with the benefits for the learners from all these types of 

video that have made it an indispensable part of the syllabuses for the past decades. 

 

Benefits from using video in the language classroom 

As it is stated in Kanellopoulou (2005, p. 57) and will hopefully be proved further down 

“video has a crucial role to play in supporting the teaching and learning of the English 

language” helping learners with linguistic, psychological, cultural and social benefits. 

Let us first examine the linguistic benefits concerning the role of video as a source of 

language input. Research in acquisition theory has shown that instructing pupils in the 

mastery of rules and understanding of language functions in a foreign language does not play 

as crucial a role in successful language learning as was once thought. Pupils can also acquire 

a great deal of language through subconscious processes, basically using the faculties that 

enabled them to learn their mother tongue in the first place. Video offers learners a 

remarkable exposure to contextualized authentic language input, which is an essential 

condition for language acquisition to take place on the grounds of Krashen’s theory (see 

Ch.1, p 14). On the other hand, when the right video document is shown at the right moment 

to a class that is ready to receive it, pupils can ‘pick up’ whole chunks of language, 

seemingly, without effort. 

Another important issue, that largely determines the wide acceptance of video as a source 

of language input, is the combination of sound and vision which is what actually makes the 

video highly motivating. The language learner can hear and see the participants, see their 

ages, become familiar with the environment where the situation takes place and acquire the 

necessary information that will help them deduce important meaning before they are told to 

perform specific tasks. 

Additionally, Canning (2000) claims that video offers learners contextual clues; it 

presents language in the context of life; it shows students how language is used naturally in 
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realistic settings. Video allows the learner to see body rhythm and speech rhythm in second 

language discourse through the use of authentic language and speed of speech in various 

situations. Arthur (1999) claims that video can provide learners with realistic models to 

imitate for role-play. 

Students can see facial expressions, gestures and whether the speaker is hesitant or not. 

The language is authentic, which motivates students and teaches language which is useful. 

Moreover, the context increases the probability that the second language input will be 

comprehensible. 

Concerning the psychological benefits, the association between video and entertainment 

contributes enormously to motivation and good relations in a classroom creating what 

Krashen (1982) calls, the low-anxiety, tension-free atmosphere. The creation of successful 

learning experiences results in the development of confidence and a positive attitude to 

foreign language learning, which according to Krashen’s ‘affective filter’ hypothesis (1982) 

is an optimum condition for language acquisition. Moreover, as Stempleski & Tomalin 

(1990, p. 3) explain (that) “children feel their interest quicken when language is presented in 

a lively way through television and video”. By generating interest and motivation, video can 

create a successful learning environment.  

Concerning the psychological benefits from another perspective, video can make a class 

more interesting as it adds variety to the classroom so that more than one method is used to 

present language helping, also, students with different learning styles since it caters for both 

visual and aural input. Many visual learners feel left out in the typical classroom setting but 

can benefit from the visual input of video. Auditory learners also benefit since they can listen 

to videos more than once.   

Looking at the benefits from a cultural perspective, video can be a rich resource of 

cultural information for the target language. According to Fawkes (1999, p. 5), “culture is an 

essential part of language and one of the greatest advantages which the video has naturally 
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over a printed resource”. Observing differences in cultural behaviour, the children learn to 

operate successfully in an English-speaking environment. 

Regarding the social benefits, Brewster et al. (2002, p. 204) claim that “a class working 

together on a video of an animated story or a video extract is a shared social experience”. 

Therefore, children who are actively involved in the learning process through a video film 

enjoy the same benefit as regards the development of their collaborative and social skills. 

But watching video must also be an active process. Regardless of how much language is 

absorbed by looking at a high-quality input resource, to use video documents in a passive 

way is to exploit only a limited part of their potential (Ruane, 1989) engaging learners in a 

range of activities which encourage them or require of them to use the language for purposes 

of communication is necessary, a fact grounded on theorists like Allwright (1984), Ellis 

(1996), Littlewood (1984) and Prabhu (1987). Their claim is that pupils acquire language 

when they have to use it in communicative situations like problem-solving and task 

completion. Carefully chosen video documents can provide powerful images to create the 

appropriate stimuli to raise questions, to stimulate or to puzzle which is the stuff of good 

interaction in class. As Stempleski and Tomalin (ibid.) report “…a video sequence [used in 

class] makes students more ready and willing to use the target language to communicate 

among each other”. 

Hence, it seems that the opportunities to develop speaking activities from video are 

numerous through the much-needed stimuli that it provides. 

 

Video and Speaking 

Video provides visual stimuli such as the environment and this can lead to and generate 

prediction, speculation and a chance to activate background schemata when viewing a scene 

re-enacted. The use of visuals can help learners to predict information, infer ideas and 

analyze the world that is brought into the classroom via the use of video instruction. 
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Video documents as a rich source of linguistic and cultural input can be a stimulus for 

children output. At first level, there are opportunities for the viewer simply to repeat a 

significant section of the language they have heard. This may be for purposes of 

pronunciation or intonation practice in order to get a sense of what the speaker is saying by 

saying it for them. 

At another level, the producers of the programme have selected issues or themes liable to 

interest their audience; these issues in themselves provide the substance for classroom 

responses or discussions. Linguistically , according to Fawkes (1999, p. 28) “this opens up 

areas to do with description, giving opinion , asking questions, exclamations and narrative, 

which can be pitched at an appropriate level for the language learners involved”. 

Allan (1985, p.48-49) argues for the use of video in the language classroom as it presents 

“realistic slices of life” and gets students talking. The vivid presentation of settings and 

characters can be used to set the scene for role-play. Video gives the students the chance to 

put their own language into practice in a genuine effort to communicate. 

Having discussed the relation of video to the development of speaking skills, what would 

be worth discussing now are the benefits the video would have with young learners. 

 

Video and Young Learners 

“Children learn better if they have a positive attitude towards what they are learning and 

if they are motivated or want to do it” states Williams (1991, p. 207). Using video is one way 

of providing or increasing this motivation since, according to Marsden (1991, p. 51), “[video] 

brings fun and added motivation to language learning” and can help the teacher instil in 

young learners the idea that learning is a happy experience. 

Tomalin, (n.d., p. 49) presents the benefits of using video with young learners as follows: 

 Children enjoy language learning with video. 

 Video communicates meaning better than other media. 
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 Video is an effective way to study body language. 

 Children can gain confidence through repetition and imitation. 

 Video represents a positive exploitation of technology. 

 Video serves as a take-off for varied activities. 

From a linguistic point of view, video can make spoken language more comprehensible 

through a more complete context of actions, gestures and pictures especially to the beginning 

level students.  

Thus, it becomes obvious that using video in the young learners’ foreign language 

classroom under the appropriate conditions could be a means of enhancing the development 

of their speaking skill.  

 

Methodology of video-enhanced instruction 

Having discussed the multi-faceted benefits of using video in the foreign language 

classroom, in general, and with young learners, in particular, what could follow is a 

discussion of a methodology to be followed so that the video-enhanced instruction should not 

be merely a source of entertainment but also a medium of teaching and learning the foreign 

language as well. The teacher who decides to use video in the classroom usually faces two 

problems. The first concerns the length of the video sequence and the second the way that 

will make the learners become aware of the educational value of video as well. 

Regarding the length of a video programme the vast majority of researchers and linguists 

agree on proposing short-length sequences in every teaching context. Macknight (1983) 

advises teachers to “avoid the danger of video taking over a lesson”. Tomalin (cited in 

Kanellopoulou, 2005, p.193) recommends short video extracts under five minutes and Allan 

(1985) also agrees that two minutes of exposure to a video program are sufficient for one-

hour classroom teaching. Long video sequences run the risk of learners associating video 

with pure entertainment.  
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Concerning the second problem, Tomalin (cited in Wilkinson, 1999) points out that 

teachers should do their best to fight the ‘sit back and relax’ phenomenon which frequently 

occurs when a sequence is shown for its own sake, forgetting either the pedagogical aims of 

the lesson or the potentials of the video lesson to promote the learners’ linguistic abilities. 

Lonergan (1984) advises teachers to introduce ‘active viewing’ using activities which aim 

at learners’ language comprehension and simultaneously at learners’ development of various 

skills. A balance between understanding and enjoyment has to be achieved in order for 

effective learning to take place (Dutton, 1998). 

To that end, Wilkinson (1999, p.5) emphasizes the necessity of “a series of pre-planned, 

pre-viewing, active viewing and transfer activities. This framework stimulates learners’ 

interest, prepares them for succeeding in what they do throughout the lesson, aids students’ 

comprehension and maintenance of interest and provides contextualised language 

practice’(Teaching and Learning English as a Second Language, n.d)  

Pre-viewing tasks involve the presentation of content of the programme before viewing. 

The learners have the opportunity to activate their schemata related to the genre of the 

programme and the topic, which increases their motivation and provides the learners with a 

reason to watch the sequence. While-viewing tasks, the core of video-based lesson, engage 

learners in active participation providing them with the answers to the questions set at the 

pre-viewing stage. Equally important, follow-up tasks offer active language production, 

either oral or written. On the other hand these tasks should not hinder the general flow of the 

lesson and the sequence should not be very frequently interrupted as this prevents learners’ 

comprehension. 

The three-stage framework suggested involves the employment of certain viewing 

techniques applicable thanks to the technical facilities the video offers as a tool such as 

rewinding and replaying, freezing frames to catch and hold the picture, showing in slow 

motion and also using the counter which allows the teacher to rewind and find the exact point 
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needed for the instruction. The viewing techniques the teacher can employ are discussed in 

the next section of this chapter. 

 

Viewing techniques 

Tomalin(1990) presents ten viewing techniques so as to help the teacher exploit video 

sequences more effectively giving thus the chance to choose the best possible depending on 

the aims of the video-mediated instruction 

Firstly, silent viewing, probably the most-widely used activity separates aural clues from 

the visual ones. Learners can get a general picture of the situation with the help of setting, 

body language and facial expressions. Stempleski (n.d) supports that visual support helps the 

learners to decide what the speakers say...  

Secondly, freeze frame, another popular technique, is a simple activity during which the 

sequence is stopped at a specific point and the learners are trying to predict what is coming 

next, which gives them an element of suspense and arouses their interest. The picture the 

learners have in front is still rendering itself a stimulus for description, inference and 

discussion. 

Thirdly, in sound only technique the screen is covered in a way and learners only listen to 

sounds or voices of the speakers. They are asked to guess what is happening or where. It can 

be characterised as “a fruitful combination of listening exercise, prediction and oral 

production”(Altman, 1989,p.40) “ playing an intriguing role which generates language of 

description as well as opinion discussions”(Allan, 1985,p.42-43).It helps to arouse the young 

learners’ imagination so as to create a mental picture of the setting and report the class about 

it.  

Next, in split or jigsaw viewing, some learners are able to view the programme whereas 

the other half just hear it or do not hear it at all. A seating arrangement with only half learners 

facing the screen makes this technique applicable. Learners have to share information they 
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possess in order to piece the story together. The information gap created renders this 

technique communicative resulting in genuine communication and negotiation for meaning 

according to Johnson and Nation’s principles (Ch.2, p.24-25) 

Teachers, in the reconstruction technique, can also elicit from learners the reconstruction 

of the storyline but in a reverse order. Here, learners watch the ending of the sequence and try 

to predict the events of the story, an activity which stimulates conversation. 

The role play technique, in which the learners use their own words and personalities to 

act out what they have seen on the screen, enables the learners to transfer language from the 

situation on the screen for their own usage. 

The behaviour study technique focuses on the non-verbal ways of expression like 

gestures, facial expression, posture, dress, physical contact and so on. It sensitizes learners to 

conventions of behaviour in another culture. 

The teachers can also use ‘prediction’ to get the students predict what happens next. It is 

a method for developing comprehension and valuable for promoting discussion and fostering 

speaking skills. 

In the thinking and feeling technique, learners recognize emotions and get sensitized to 

the importance of register. They watch the video and they have to say how the speaker feels 

and what they would feel in a similar situation. 

Last, but not least, through the culture comparison learners focus on differences and 

similarities between the mother-tongue culture and the culture of an English-speaking 

country. 

After describing some techniques that could be applied with the video in class, it would 

be important to investigate the criteria for selecting video materials. 
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Criteria for the selection of video materials 

The teacher needs to select video materials for his/her teaching context based on criteria. 

Before deciding the purpose of using a video sequence, the teacher should take into serious 

account of the teaching context. Young Learners, as the case at hand, display a number of 

features (seeCh.1, p.16) that affect our selection of materials. Next, it’s up to the teacher to 

decide the purpose of using the video sequence for. If language presentation is the focus, then 

comprehensibility takes priority. The factors affecting comprehensibility are degree of visual 

support, the clarity of image and sound, the density of language, the speech delivery and the 

linguistic level and content (Arcario, n.d).  

Visual support refers to the additional clues provided to the decoding of the verbal 

message. It is particularly important for Young Learners since visual signals help a better 

communication of meaning. Viewing the video without sound could test the degree of visual 

support of a programme. The clarity of sound is particularly important since learners have to 

listen closely for particular language items. The density of language, criterion also presented 

by Arcario (n.d) determines comprehensibility to a remarkable degree. It could be easier for 

the students if the language is less dense. Equally, speech delivery, meaning ‘clarity of 

speech’, ‘speech rate’ and ‘accent’ also affect comprehensibility and render the content more 

accessible to learners. 

Lastly, the language content is an important factor and the teacher should find the 

linguistic items of the sequence she/he would like to use in advance. In commercial ELT 

materials, this is facilitated as there is a language focus built into the sequence. The level of 

difficulty of the language is significant as too difficult language could discourage learners. 

Giving easy tasks could be a solution to this problem. 

On the other hand, when the aim is the elicitation of language, then other criteria gain 

importance. According to Arcario (n.d) these are interest, appropriateness of content, length 

of sequence, independence of sequence and availability of related materials. 
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The video programme should appeal students’ interest containing interesting, universal 

topics related to their everyday life, like human relationships. Regarding the appropriateness 

of content, the teacher should select a video programme that does not contain any political, 

religious, ethical or sexual messages. The content should also be relevant to the learners’ 

cultural background. 

Concerning, the length of the video sequence, as already mentioned (p.35), Willis (1983) 

suggests thirty second to twelve minute video sequences arguing that short video extracts 

allow learners time to do the accompanying tasks. Independent video sequences are 

preferable as they can stand on their own and do not need much information about plot or 

characters. 

Finally, the availability of print materials accompanying the video is worth considering. 

Video Guides provide useful suggestions for better exploitation of the materials. 

Since this research paper focuses on young learners, it would be worth referring to the 

criteria the language teacher should use when selecting video materials for young learners. 

Vale and Feunteun (1995, p. 111) propose the following questions: 

• Would a native speaking child want to watch the particular video? 

• Does the material avoid didactism? 

• Is the content interesting? 

• Would a child want to watch the video again and again? 

The answers to these questions reveal the degree of effectiveness of a video material for 

young learners and the writer is going to select materials against these criteria as well. 

After discussing the criteria for selecting video materials, what would be appropriate is to 

deal with another variable, that of the teacher. 
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The teacher’s role 

As in most language-teaching situations, the teacher’s role is a key one. It is the teacher 

who must harness the power of the video films; he is responsible for creating a successful 

learning environment. According to Lonergan (1984) video is meant to function as an aid for 

the teacher and not to rival him/her, still less to replace him/her. 

Firstly, the teacher should be familiar with the equipment to be used so as not to waste 

time or disturb the flow of the lesson. The seating arrangement, all learners viewing the 

screen, is another issue the teacher should take into account. 

Secondly, besides the technical problems, the teacher’s task is to select the appropriate 

video materials, having in mind pedagogical matters, to prepare the lesson plan and the 

design of the pre-, while-and post-viewing tasks. The teacher should also exploit the various 

video techniques stimulating learners’ interest and keeping them active participants. Thus, the 

teacher’s primary concern is to motivate learners to participate in the learning process .Tudor 

(1987, p. 207) recommends to “look after the motivation and the learning will look after 

itself”. 

  To be more specific, the teacher’s role is that of an “organizer, a prompter, a resource or 

an observer during free language production activities” (Varsami, 2006, p. 48). The teachers 

should be responsible to organise pupils for the tasks, explaining how to do them and separate 

them in pairs or groups. Moreover, the teacher needs to be a monitor during pair-work or 

group-work activities following the viewing. 

 

Conclusion 

In this chapter, after a brief historical review of video in the English classroom, the 

author discussed the classification of video materials in terms of addressed audience and their 

role. The benefits from the use of video were then explored in relation to teaching speaking in 

Young Learners stressing the importance of following an appropriate methodology that 
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adopts a pre-, while- and post-viewing framework, which could maximize those benefits. 

Using video in a foreign language classroom is quite demanding on the teacher’s part, as s/he 

is responsible for the selection of appropriate video materials and their better exploitation. 

 
Chapter 4 

Implementation of the study 

Introduction 

 This chapter focuses on the actual implementation of the previously discussed theory 

about video and oral speech improvement. The first subsection discusses the teaching context 

concerning the target group of learners, the Curriculum and the materials used in order to 

justify the necessity of employing the video-mediated instruction. The teacher-researcher also 

describes the questionnaire distributed to the learners as a means of needs and situation 

analysis. The findings from the questionnaire give arguments for using video with these 

learners. The researcher goes on with the determination of goals and objectives so as to set 

the scene for the implementation of the video-based instruction. The second subsection deals 

with the presentation of the video materials used drawing on selection criteria from the 

relevant literature. One of the video-based lessons is discussed in detail while the others are 

described in brief. 

Teaching context 

 The teaching context lies in the periphery of Kachru’s (1985) three concentric circle 

categorisation (as shown in figures 1.1 and 1.2 below, cited in Sifakis, 2004, p. 39-41). The 

variety of English taught is that of a foreign language. 

 

 
Fig. 1.2 
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Fig. 1.1 

The learners 

 

The learners 

The group of learners this study addresses attends the fourth grade of a state primary  

school. This class consists of 16 pupils, 7 girls and 9 boys, aged 9, who, according to Piaget’s 

developmental stages, belong to the ‘concrete operational stage’. This means that they are 

capable of reasonably thinking as to objects and events, of classifying or ordering of objects 

in series (Atherton, 2003). Additionally, as Scott and Yttreberg (1990, p.3-4) point out, 

children of eight to ten or eleven are “relatively mature children with an adult side and a 

childish side”.  

Regarding their linguistic background, all pupils but one are monolingual (Greek is 

their mother tongue). They comprise a mixed socioeconomic background class. Despite the 

fact that these pupils do not have any special goal in learning English, they are curious to 

learn new things. Their span of concentration and attention is shorter than that of a teenager 

and as a result they need often changes of activity to keep active, which justifies the short 

tasks in the lessons. Nevertheless, most young learners themselves are intrigued with the idea 

of being able to understand the language heard on TV or when playing video games, a fact 

which becomes a motivating force regarding pupils’ willingness to participate actively in 

class. 

 All pupils are at an A1 level of proficiency in the foreign language, Basic Users 

(Council of Europe, 2001) and learn English in three forty-five minute sessions a week. Their 

language experience is limited. They are in a process of mastering vocabulary as well as basic 

phonological and grammatical patterns. However, a diversity of levels is unavoidable not 

only due to the different learning styles but also due to the rate of learning the foreign 

language outside the state school, in private language schools, as well. 
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The Curriculum 

The New Cross-Thematic Curriculum (2002/Vol. B), lays emphasis on 

communication and negotiation skills, critical thinking and experiential learning. It considers 

the acquisition of language as an active learning experience, as a vehicle for the cross-

curricular awareness of the students (2002/Vol.B). In this light, the teacher should use 

technology in order to enable students to communicate and interact with speakers of the 

target language. The teaching proposed by the Curriculum is based on the communicative 

approach. It should meet the students’ communicative needs as successfully as possible. The 

language is best learnt through communication. 

 Among the other objectives set by the Curriculum and for the purpose of this study, 

one could refer to the communicative orientation of the language skills the learner is to 

develop. Regarding speaking skill, the learner is expected to convey the meaning of oral texts 

in short descriptions. S/he is also expected to use the appropriate pronunciation, stress and 

intonation when producing speech or conveying a personal message. Speaking sub-skills such 

as describing, narrating and conversing with others are some of the skills that the learner is 

expected to develop. 

 

The teaching material 

 The material used, Funway English 1(1996), is provided for free by the Ministry of 

Education along with a Workbook. The teacher can find teaching instructions in the 

Teacher’s book, which is accompanied by a cassette with the listening material. However as 

the Funway series was published in 1996, that is long before the new Curriculum was 

introduced, an incompatibility between the two is expected (Mavrovounioti, 2006). It is 

specifically designed for elementary classes that belong to the above-mentioned expanding 

circle (see Fig. 1.1). It develops a new learner-centred approach, which encourages pupils to 

facilitate their own learning. Should one examine the table of contents of the material used in 
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the fourth grade of primary schools (Appendix I), s/he should consider there is an attempt to 

develop both accuracy and fluency. The syllabus of the course book is built around functions, 

presented as topics of the learners’ immediate interest such as school, home, holidays and 

friends. These topics appeal to the young learners’ cognitive abilities and attempt to illustrate 

the social context in which the foreign language should be employed. 

 On the other hand, according to Mavrovounioti (2006), the Funway series fail to 

encourage truly meaningful practice, promote realistic discourse, or lead to internalisation of 

language, which are the principles governing the new Curriculum. Regarding speaking skill, 

the learners are engaged more in drill-like activities focusing more on accuracy. Most 

activities are controlled practice ones, which aim at accuracy and not fluency (Appendix IV). 

They lack information gaps, a feature of real communication. Although the topics are in the 

scope of their interests and they can enrich their vocabulary, the speaking activities do not 

help them to use the language to communicate.  

 

Methodology followed 

Taking into account the framework of course development processes suggested by Graves 

(cited in O’ Brien, 1998, Vol.3, Unit 8, p.3), the writer of this study followed these steps:  

• Needs and situation analysis 

• Determination of goals and objectives 

• Selecting and developing materials and activities 

• Implementation in class 

• Evaluation 

• Consideration of constraints 
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Needs analysis- The questionnaire 

The first step in the material design process is gathering data about the learners and the 

learning situation in order to diagnose specific needs, lacks or necessities. It also involves 

identification not only of learners’ present state of knowledge but attitudes and expectations 

towards learning the foreign language as well (Graves, 1996). Among the most common 

method of investigation of needs is the questionnaire. It is time-efficient and not expensive to 

administer (Dornyei, 2003).Additionally, if the questionnaire is well-constructed, data 

processing is quick and straightforward. On the other hand, literacy is one factor that could 

affect the participants’ answers as they might have difficulty in the foreign language. Another 

issue of concern is anonymity. If the participants’ anonymity is not secured, then the 

participants may feel uncomfortable and choose to give a favourable answer. The writer-

researcher tried to solve these problems. The questionnaire (Appendix II) was in Greek and it 

was anonymous. Constructing the questionnaire in the learners’ mother tongue helped them 

to concentrate on the content of questions instead of handling it as a reading comprehension 

task. 

The questionnaire used in this study can be claimed to be qualitative in nature as it tends 

to offer intensive and illuminative rather than conclusive and generalizable data (Johnson, 

1984 &Tellis, 1997). This small-scale classroom survey was conducted at the beginning of 

the video-based project. The data obtained represents only a small sample of young learners 

of a state primary school in a small town in the prefecture of Fthiotida. It has been analysed 

via the Microsoft Excel programme and presented in the Appendix in bars and pie charts 

(Appendix III). 

More specifically, the aim of the questionnaire given to the target group was to try to 

detect students’ status and evaluate their attitudes towards EFL in general, specific teaching 

practices and investigate their preferences and expectations concerning the English lesson.  
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 Apart from the content of the questionnaire, the writer also paid attention to issues of 

length and layout. The questionnaire distributed is of medium length and took the students 

about twenty minutes to complete. The introduction (Appendix II) informed the students 

what the questionnaire was about. The questions were clear and concrete. This is a vital issue 

for the completion of the survey as the questions guide the participants as how to answer the 

questions (Dornyei, 2003). Double spacing, italicised characters and a clipart image were the 

means to make it look more attractive, neat and tidy. 

 The questionnaire comprises eleven questions covering issues about their foreign 

language learning, their own learning situation, their needs, feelings, preferences and 

thoughts. The wording was simple and natural, which “adds clarity and directness to the 

questionnaire” (Dornyei, 2003, p. 53) and “helps avoid ambiguities and misunderstandings” 

(Brown, 2001, p.46). 

The first question, a ‘feelings question’ (Brown, 2001) seeks to investigate their general 

attitude towards the English lesson. It is a checklist of closed responses to choose the ones 

that best fit their case (Brown, 2001).This type of question is clear, objective and less time-

consuming. 

The second question investigates the reasons for learning the foreign language. This 

question aims to find the extent to which the students are intrinsically motivated to learn the 

language, a factor facilitating the learning process. The third question links the subject to the 

learners’ reality. It asks the learners about the instances of using English. 

The fourth question focuses on the attitudes towards the teaching practices, what the 

learners consider more important. The next question, an open-ended one, makes the learners 

feel that their opinion and preferences are taken into account. It gives a learner-centred 

character to the whole teaching practice. 

      The sixth and seventh questions invite the learners to a self-evaluation, where they 

reveal their weaknesses and possible areas for extra work. The eighth and ninth questions 
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deal with the learners’ leisure activities and their favourite TV programmes. The answers are 

closely related to the study because the students tend to transfer their preferred activities to 

the classroom. These answers also gave a hint as to the topics of the video sequences. The 

tenth question tries to detect the learners’ preferences concerning the English lesson. Last, but 

not least, the last question investigates the learners’ attitude towards the video as a means of 

improving their oral production. 

 

The findings of the questionnaire 

According to Graph 1(Appendix III), pupils’ views on the subject are positive with a 

40 % to be very interested in the English lesson while a 41% to consider English useful in 

their everyday life. What is worth noting here is that none of the learners said that English is 

not interesting. Graph 2 shows that a 63% of the pupils regard foreign language learning as a 

valuable qualification to find a job, an equal percentage are eager to learn the language of 

another people while a 56 % follow their parents’ will and a 25 % do as their friends. On the 

other hand, an equal percentage wants to learn the language of another people as a token of 

education. 

 Graph 3 displays interesting results. What is worth stressing here is that all students 

in one way or another use English on a daily basis and especially in communication and 

watching TV.  Nearly half of the students (47%), as shown in Graph 4, enjoy mostly playing 

various types of games while others like listening to CDs in class, exhibiting auditory and 

kinaesthetic learning styles, facts taken into account when designing the viewing tasks. A 

vast majority of the students, 94%, need more practice in speaking skill (Graph 5).This arises 

from the self-evaluating question where a 62% is having difficulty in oral production in the 

foreign language, which affected the teacher-researcher’s decisions. A 75% of the students 

spend a lot of time watching TV or video (Graph 7) and showing mostly preference to 

cartoons (51%) and comedies (33%) when watching TV (Graph 8). These preferences could 
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justify the selection of the video materials used in the lessons. Graph 9 shows the pupils’ 

preferences concerning the teaching and learning practices they would like to use more often. 

As it can be seen these are equally divided with a 22% in games, grammar exercises and 

video appealing to a 22% of the pupils. The last graph (Graph 10) justifies the teacher’s 

beliefs about using video with these students for the enhancement of their oral ability. A 

percentage of 87% believes in the potential of the video as a means of supporting them to 

improve their speaking performance. 

 

Determination of goals and objectives 

The pupils of the target group use the course book on a daily basis, following a 

routine procedure and they often display symptoms of boredom or they are reluctant to 

participate in speaking lessons. It becomes obvious that the language teacher should 

supplement this book with more stimulating activities aiming at improving the learners’ oral 

production. The specific learners need a new, innovative stimulus, which will attract their 

interest and encourage them to initiate natural communication in the classroom. The teaching 

situation described above, the learners’ attitudes towards their speaking skill and the fact that 

these learners have never used video in their English class neither at state school nor at the 

private language school were taken into account and led the teacher-researcher to decide to 

introduce video-based instruction in a series of lessons specifically designed for the target 

group. 

The principal targets of this study are to look into the students’ motivation to speak 

with the aim to suggest ways to increase the amount of speaking using the target language. 

Generally speaking the syllabus aims at helping the learners to consolidate functions used in  

oral communication. The learners’ motivation for participation in natural conversation can be 

significantly increased only with the use of real-life language in the classroom environment, 

as they are provided with a sense of purpose (Richards, 1990). What should be achieved in 
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the end through the use of video materials and communicative tasks is the bridging of the gap 

between classroom language and real world (Littlewood, quoted in Allright, 1984). 

The objectives are defined by Richards (2001) as more specific and concrete description 

of purposes which are the following for the specific target group: 

• To develop and practice the ability to describe things and/or people of their 

immediate environment 

• To be able to narrate events or plots of short stories 

• To talk on a subject based on visual stimuli 

• To ask for information 

• To share information for the completion of a task 

• To be able to express feelings and/ or opinions 

Having analyzed the proposed methodology presenting the specific teaching situation 

along with the students’ needs, the next section deals with the selection of the video 

programmes as well as the design of the materials developed for the purpose of this research. 

 

Selecting and developing materials and activities 

Material design is a process of primary importance since materials ‘influence the 

content and the procedures of learning’ and in many cases become the centre of instruction, 

as teachers and students rely heavily on them (Kitao & Kitao, 1997).  

Selecting effective video is an essential component of integrating this medium into 

practice with Fabos (2001), acknowledging the promise of multimedia use in the classroom, 

arguing that one of the most significant factors in the success or failure of employing 

educational technology is the quality of content rather than the technology itself.  

Taking into consideration the data from the conducted needs analysis and the relevant 

literature concerning video and speaking for young learners, the researcher proceeded to the 
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selection of video programs and design of materials aiming at the enhancement of learners’ 

oral production. Simultaneously, a series of lesson plans and detailed teacher’s notes were 

designed by the researcher in order to guide teachers willing to use video in the foreign 

language classroom. The reader can find a sample of this video-mediated instruction 

including a lesson plan (Appendix V) and detailed teacher’s notes (Appendix VI). 

Regarding the video materials selected, the first video sequence entitled ‘The Town Mouse 

and the Country Mouse’ was 4 minutes long .The scenario is based on a storyline, and more 

specifically on an Aesop’s fable. The reader can find more about Aesop in the next section of 

this chapter. In this well-known story, two mice are visiting each other to realize that ‘there is 

no place like home’. It comes as supplementary material to Set Sail 2 (Express Publishing, 

2001), a series addressing young learners at a beginner level. It is scripted, which means [it] 

is ‘specifically designed for learning the target language’ (Essberger, 2000, p.1). Selecting a 

scripted material draws on the fact that the group addressed is at a beginner level and the 

teacher tried to simplify things for the learners.  

 Another scripted video sequence is the second one used, another fairy tale, 

‘Goldilocks and the Three Bears’, (Express Publishing, 2001) lasting for almost 11 minutes. 

The scenario is about Goldilocks who visits a bears’ house and finally becomes friends with 

them. It comes as supplementary material to ‘Set Sail 3’ (Express Publishing, 2001). 

The third and fourth video sequences are off-air materials, two cartoon video clips 

produced for native children-speakers of the target language. The first presents the popular 

story of “The Three Little Pigs” but with a different ending. The second is a cartoon video 

clip with Tom& Jerry, two favourite cartoon characters among the children. The learners 

came into contact with authentic materials with familiar content. They last for 1.5 and 1 

minute respectively, following Willis’ suggestions (1982; cited in Tudor, 1987), according to 

which an effective video sequence lasts from 30 seconds to 12 minutes. There is no language 

generated by the video, so they could be exploited for skills development.   
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The fifth video sequence used is a video story, ‘The Lion and the Mouse’ (Express 

Publishing, 2001). The exploitation of the specific sequence is going to be delineated in the 

detailed presentation of the video based lesson. 

 Bearing in mind that, for the purposes of this research, the video will be used for 

language elicitation, criteria such as interest, appropriateness of content, length of sequence, 

independence of sequence and availability of related materials gain importance(see 

Ch.3,p.39). In this light, the analysis of students’ interests (Appendix III) has revealed that 

cartoons and fairy tales were among their first choices; while in terms of appropriateness of 

content, the sequences used were not offensive in any way as they did not contain any 

political, religious, ethical or sexual messages. Concerning their length, the sequences used 

were short ranging from one to eleven minutes avoiding the risk of passive viewing as 

supported by Tomalin (1986) and Willis (1983). Another criterion the video materials were 

tested against was their independence. All five sequences could stand on their own giving the 

students a sense of wholeness when completing each episode. Rather they see them as 

wholes.”  No introductory information about facts or characters was necessary with the 

students easily identifying the situation and deducting meaning (Tomalin, 1986). In terms of 

availability of related materials, it should be noted that only one sequence has related 

materials available. 

 Additionally, the young age of the target group led the researcher to apply one more 

set of criteria-questions posed by Vale & Feunteun (1995)(p.40). The video materials used 

could appeal native speaking children watch the particular video sequences as the content 

was interesting, age appropriate with no violence or overt didactism. Didactic material may 

seem attractive to the teacher, but “video can be a very expensive and passive medium for the 

presentation of” a grammatical phenomenon as Vale and Feunteun (1995, p.113) support. 

The concepts presented were familiar and the children could link the stories to their lives; 

stories they would like to watch repeatedly, an argument supported by Brewster, Ellis and 
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Girrard (2002, p.159): “children enjoy listening to stories over and over again” and thus 

acquire or reinforce certain language items.     

Concerning the methodology followed in the video-mediated instruction, all the 

video-based lessons consisted of preparatory, actual practice and follow-up activities (Ch.3, 

p.36) for a better exploitation of the video programs.  

 As Dornyei (2001) cited in Thanasoulas (2002, p.1) notes ‘teacher skills in motivating 

learners should be seen as central to teaching effectiveness.’ Visual material from the stories 

or titles of them written on board invites students to predict possible scenarios of the story 

that follows. Prediction as a technique aids comprehension of material’s content and 

organisation and, beyond that, it is a stimulus for oral discussion. Questions introducing the 

subject help in this direction. 

Finally, in the pre-viewing stage of some lessons the researcher by brainstorming 

tasks tried to focus learners’ attention on vocabulary and patterns that they would probably 

use in the follow-up stage. 

In the while-viewing stage, the teacher employed various viewing techniques (see 

Ch3, p.36) depending on the objectives of each lesson. In an attempt to design 

communicative tasks and foster learners’ oral production, the teacher asked the learners to 

complete tasks with information from their peers employing the split (jigsaw) viewing so as 

to create opportunity for negotiation for meaning. (Teaching English Using Video, 2004).  

Role play was also used to help children “assimilate a variety of thoughts and feelings 

unavailable to them in another way” (Slaven &Slaven, 1991, p.49) This technique provides 

“language practice in a stimulating and entertaining way and gives the children the 

opportunity to practise the language they have learned in a free, unstructured situation”(ibid.). 

 Finally, in the post-viewing stage, learners employed narrative techniques to 

reconstruct the story and practise narrating as a skill. This stage allows freer language 
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production through information-gap activities that ‘result in the development of fluency and 

permit genuine information flow in the classroom’(Varsami, 2006).  

Concerning the activities included in the materials, they were either designed by the 

teacher-researcher or adopted tasks from sources available on-line. 

 

Presentation of the material used 

 This section is going to deal with the practical part of this research, namely, the 

implementation of the theory in a specific foreign language classroom setting. The researcher 

intends to present one of the five video-based lessons describing the tasks and techniques 

employed drawing on the relevant literature. In order to set the scene, the teacher will first 

present the video sequence selected. 

 The video material selected for this particular lesson is an animated video story titled 

“The Lion and the Mouse” (Express Publishing, 2001) presenting the well-known Aesop’s 

fable in which the small mouse helps the strong lion becoming thus friends. Most of the 

characters in Aesop’s fables are animals, some of which take on human characteristics and 

are personified in ways of speech and emotions. Aesop uses these qualities and natural 

tendencies of animals to focus on human traits and wisdom.   

This material is scripted, especially designed for English language teaching purposes 

and not for native speakers of the language (Motteram &Slaouti, 2000). In this type of video 

there is a specific language level in accordance with the linguistic level of the particular 

teaching audience. The specific sequence addresses young learners at a beginner level of 

language proficiency dealing with familiar matters such as animals and friends. The lexis of 

the sequence was at an appropriate level (Appendix VII) reducing the load for young learners 

and helping them to enjoy and produce language in a relaxed situation. 

The specific video sequence was tested against the aforementioned appropriate criteria. In 

terms of content, the sequence was “relevant to the students’ cultural background” 
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(Kanellopoulou, 2005, p.193). There is hardly any child that has never been told an Aesop’s 

fable. It’s a short sequence (12 min.) giving learners enough time to do the tasks ensuring a 

better result. It is also an independent sequence without the need of introductory details 

saving valuable time .Concerning the availability of print materials, there is a story book 

(Express Publishing, 2001) titled “The Lion and the Mouse”. Reily &Ward (2000) praise the 

idea of combining the video and the storybook to present a story. They assert that videos are 

an excellent resource and have the advantage of combining stories with animation. 

Furthermore, they explain that the teacher may prepare the learners for the video, using the 

visuals of the storybook. The teacher can also use the storybook after the video lesson for 

language repetition or for the recreation of the story line.  

Having established the appropriateness of the selected video sequence we shall now 

move to delineate an original video-based lesson.  

 

A comprehensive description and justification of the teaching procedure 

 It has been suggested that the key to successful exploitation of video is ‘to ensure that 

watching is an active and interesting process’ (Revell & Seligson, 1990, p.5). A three-phase 

framework gets the students involved in some sort of task hopefully interesting enough to 

engage them in active viewing than let them drift off. Careful lesson planning ensures that 

“stages and transitions give a comfortable flow to the lesson” (Davies & Pearse, 2001, p.3).  

 The video-based lesson to be presented is the last one of the series, representative of 

the philosophy set up in this project in the sense that it caters for a variety of tasks aiming at 

developing speaking sub-skills. 

 The first concern of the teacher is to arouse student motivation and interest in the 

video. The teacher informs the students that the video sequence at hand is a fairy tale. The 

teacher asks questions to generate a free discussion about fairy tales (Task 1-Appendix V), 

their favourite fairy tale or character. Next, the teacher writes Aesop’s name on the 
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blackboard to elicit and/or teach related vocabulary which she arranges it in a spider gram 

form (Task 2-Appendix V) for a better visualisation of ideas pooling thus students’ 

background knowledge on the subject at hand and activating their lexical schemata. This 

leads to a discussion about animals and life in the jungle, which triggers expectations to be 

confirmed or disconfirmed at the while-viewing stage. The teacher then sorts out the words 

related to the specific story to generate prediction and rouse expectation regarding this story. 

This task paves the way to a more focused and purposeful viewing. The time estimated for 

completing this stage is about 12 minutes.   

The while-viewing stage comprises of 4 tasks aiming at the best possible exploitation 

of the video story (Appendix V). It begins with Task 3, (App.VIII), an application of 

Johnson’s (1982) and Nation’s (1989) principles about ‘split information’. The teacher 

distributes students a task sheet with a checklist of the animals in the video extract. Only half 

students can see the animals of the jungle without sound and the other students have to ask 

questions to tick off the animals. The learners ask for and give specific information, even in 

the form of simple questions and answers. It stimulates natural conversation displaying 

communicative features. This task is expected to take 8 minutes. 

 This activity leads to the next one where the ‘Silent viewing’ technique is employed. 

Here students make inferences based on the image about what the animals. This technique 

was chosen for the specific teaching context since it helps “even linguistically weaker 

students [can] participate in this activity and produce language since they are not frustrated 

with the linguistic cues” (Altman, 1989, p.38).While the students watch the video without 

sound, the teacher employs the freeze frame technique to arouse student’s curiosity and 

increase inter-student interaction. It is used here to provide ample practice in describing 

scenes, a speaking sub-skill set as a goal of this syllabus. The estimated time for this task is 8 

minutes. 
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Next, the teacher plays the video with sound on for 5 minutes for the students to 

confirm their predictions as to what the animals might say and check their answers in their 

list on their task sheet. They confirm their predictions finding out how close they were and 

feel more confident.  This will motivate them to go on with the next task which aims at 

practicing their narrating skill. 

In this activity, the teacher divides the students in two groups and distributes cards 

with sentences from the story at random. Studies (Ur 1981, Byrne 1986, Bygate1987) have 

testified that group work enhances interaction, a fundamental means fro the fulfilment of a 

communicative goal. The teacher reads aloud the first card and sticks it on the board. The 

groups first spend a few seconds to find some logical order with the sentences. It is an easy 

task as each group has only four cards to go through. Each student reads out the sentence s/he 

thinks comes next and if the guess is right s/he sticks it on the board. There is a time limit so 

as to make this task more challenging and competitive, which reminds us of Nation’s (1989) 

‘challenge’ principle. There is also movement as the students get up and go to the board, 

which makes the activity appealing to the kinaesthetic learners(see Gardner’s theory, Ch1, 

p.16). The time estimated for this task is about 5 minutes making a total of the while-viewing 

stage 26 minutes.  

Now that the specific young learners have viewed the video and have activated their 

schemata in terms of lexis and content, they can proceed with the post-viewing stage of the 

video-based lesson focusing on fluency. In this stage, the teacher asks students to role play 

the story on a voluntary basis first as “insistence on the part of the teacher may hinder less 

self-assure children to participate” (Zouganeli, 2004, p.230). The students can gain 

confidence in speaking as they transfer language they have heard and understood, putting into 

practice Krashen’s theory (1982) of the importance of comprehensible input for language 

learning. This role-play activity is guided in the sense that they are based on the script of the 

story and they repeat it verbatim. They can also improvise when role-playing triggering their 
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imagination and producing language in a relaxed atmosphere. This stage is about 6 minutes 

long.   

The students described scenes, exchanged information, predicted animals’ reactions 

and words and role-played the story meeting thus some of the goals set for this instruction. 

In this chapter, the writer has delineated the teaching procedure of the video lesson 

drawing on the relevant literature. The next and last chapter of this dissertation is concerned 

with the analysis of some qualitative data as a means of evaluation of the video-based 

lessons. 

 

Chapter 5 

Evaluation: Results of the research 

This final chapter aims at the analysis of the final outcomes of the current research 

starting with the evaluation of the video-based lessons through data from teacher’s 

observations and evaluation sheets. 

 Evaluation should be an integral part of course design since, as Johnson (1989, p. xx) 

states, “curriculum development and renewal can only proceed effectively if supported by 

evaluation”. Through the evaluation process a lot of valuable information can be collected to 

determine the actual worth of applied materials. To this end, the researcher tried to get 

qualitative data and form a sound basis for the evaluation. The writer designed a short 

evaluation questionnaire (Appendix IX) addressed to the specific target group. She also used 

the notes taken down during and after the lessons. 

 This evaluation questionnaire was written in their mother tongue helping them 

concentrate on the content. It was easy to administer consisting only of 9 questions. In the 

first question, the students ‘voted’ for “The Lion and the mouse” as the best video story 

(Appendix X).The second and third questions concerned the difficulties met in 

comprehension and production. The next set of questions (4-5) were concerned with the role 
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of familiarity of content in the students’ oral performance and also with the tasks used. The 

students were invited to point out the most difficult and the most interesting tasks. The next 

question, a determining one for the evaluation, asked the students about their overall attitude 

towards the whole video-mediated framework. They were also asked to self-evaluate 

themselves and point out the sub-skills that the lessons helped to develop or improve. The 

next question elicited the students’ preferences as to their favourite way of working in class. 

In the last question, the writer wanted to find out how often they would like to use video in 

their lessons. 

The analysis of the questionnaire findings showed that while a 69% of the students 

did not have difficulty in listening comprehension, the same percentage found it hard at first 

to describe what they saw on screen. It became evident that students needed quite practice. 

The familiarity of content facilitated them towards this direction proving the selection of 

well-known stories successful. A vast majority of students (94%) considered task sheets of 

great help to focus on the video and equally a good percentage liked discussion before 

viewing and activities involving prediction (81 % and 88% respectively). This fact justifies 

the choice of active viewing for the better exploitation of the video. Split viewing, associated 

with Nation’s (1989) principle, was the most popular technique among the students (94%) as 

it aroused their interest and resulted in natural conversation resembling a life-like situation. A 

63% of the students enjoyed role-playing as it gave a flow in their talk and helped them to 

improve their fluency even if role play was based on the script of the sequence (Appendix 

VII).Pair-work and group-work were ranked among their favourite ways of working in the 

classroom as it ensures the amount of reception and production of language (Ur 1981, Byrne 

1986, Bygate 1987). According to Long and Porter (1985), learners benefit from group work 

as it improves the quality of learner talk, promotes a positive affective climate and motivates 

learners. 
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 A quite remarkable percentage (69%) of the students think that video-mediated 

instruction helped them improve their speaking ability in the foreign language providing them 

with practice mostly in asking for information and describing. Last but not least, having a 

video-lesson every couple of weeks is the average desired frequency (50%).  

Concerning the overall learners’ attitude throughout this research, they were excited 

as all these video-based lessons helped them with oral language production, an issue the 

students considered important (Appendix III ).The use of video as stimulus for oral 

production was not only an enjoyable break from the routine work with the textbook but the 

means to improve their speaking ability. They had a stimulus to respond and talk about, 

express their ideas and feelings resembling a life-like situation. The combination of vision, 

sound and storyline of the video sequences along with the tasks involved students in an 

unbiased oral production, something difficult to be achieved with the aid of the textbook. 

 Looking into the teacher’s observations throughout this research, it was pointed out 

that at first, the students found it difficult to produce language. The teacher tried to help the 

learners by grading the tasks from simpler to more complex and cutting the complex ones 

into smaller bits. The short tasks aimed at engaging the young learners rather than 

intimidating them and making them ‘switch off’ as suggested by Wood (1998). The 

introductory discussions held in every video lesson warmed them up, aroused their interest 

and provided them with the necessary linguistic input in terms of vocabulary and language 

patterns. Initially, the students could produce very simple sentences while the weaker 

students would not say anything for the fear of mistakes. After some time, the students were 

able to overcome this fear and started speaking more freely, negotiating for meaning and 

communicating with their peers in the foreign language. They could describe scenes, infer 

words and actions, express their opinion. They developed fluency in the target language as 

they had a flow in their speech regardless of some minor grammatical mistakes which did not 

hinder communication.  
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Nevertheless, the students did not develop conversational skills such as turn taking or 

asking for clarification on completion of the lessons. A possible explanation for this is that 

they have not developed such strategies in their mother tongue either which they could 

transfer in L2. Students needed more time and more practice so as to have better results. 

The next section that rounds off the evaluation deals with the discussion of constraints, which 

is the last step of the specific course development. 

 

Consideration of constraints 

 As the writer has already mentioned, this research is only a small-scale one 

concerning a very small sample (16 young learners) of a Primary school in a semi-rural area 

in a small town near Lamia, Fthiotida. Apart from that, there also some other factors to be 

discussed. Through this discussion the writer wants to stress out that this sample is by no 

means representative of young learners’ teaching practices regarding their racy development. 

 Among others, the time factor is a very important practical constraint defining the 

teaching situation. The teacher could not afford more time given that the students have only 

three forty-minute sessions a week. That means that integrating video lessons in the syllabus 

took quite a few teaching hours. Additionally, the room setting demanded the teacher and the 

learners carrying chairs in every lesson and arranging them for viewing. Some technical 

problems the teacher faced with the video player at first made matters worse causing waste of 

time. 

The specific learners, the materials and the researcher him/herself are more variables 

affecting the reliability of this research. This research was conducted in 2007-2008 in a 

Primary school. These learners’ profile determined the researcher’s choices regarding 

materials and tasks for the lessons. Different learners could have preferred other materials 

calling for different tasks. Additionally, the researcher’s personality with the particular 

beliefs and attitude towards teaching practices played a significant role throughout this study. 



                                                                                                                       Video and EFL                              
  

Despina Mavrovounioti-ID 26040- Dissertation 

62

 

Concluding remarks 

 In this dissertation there has been an attempt to explore how the use of video can 

enhance the development of speaking skills of a ten-year old target group of beginners of 

English. Aiming to supplement the existing course book’s inadequacy as to racy 

development, the present study provided some suggestions concerning the use of video in the 

foreign language classroom. Although a larger-scale study is required, some tentative 

conclusions could be drawn. 

 In view of the above discussed data the researcher’s general impression is that the 

great majority of the specific students responded positively and built up their speaking skills. 

This study corroborated that in the particular group of learners the use of video with the 

simultaneous application of tasks designed to promote speaking skills acted as a stimulus for 

interaction and communication in class. The learners gradually improved their speaking 

skills. They were able to talk about what they saw, describe scenes, express feelings, ask and 

give information, narrate short stories and role-playing transferring language from the video 

stories in order to produce language and communicate, which were among the most important 

objectives set at the beginning.. There is a lot of work still to be done though in terms of 

quantity of oral production. 

 It is hoped that the present research will constitute a springboard for further 

discussion about the use of video in the ELF young learners’ classroom and the ideas 

suggested will be further examined and implemented in an attempt to improve teaching 

practices in ELF learning. 

 

Words: 17260 
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APPENDIX I: FUNWAY ENGLISH 1-TABLE OF CONTENTS- PARALLEL  

                                   SYLLABUS 

 
 

 

 

TABLE OF CONTENTS 
UNIT LESSON NEW LANGUAGE LANGUAGE FUNCTIONS VIDEO 

LESSON 
PREUNIT LANGUAGE AWARENESS 
1. New kids 
in town 

1. Who’s 
this? 
2. How old 
are you? 

Hello ! I’m…. 
What’s your name? Family members/Numbers 
 

Greetings/Introducing 
yourself and people 
 
Talking about age 

2. At 
school 

1.Whose is 
this? 
2. What’s 
this? 

Classroom objects/Are 
you…?Genitive/Colours/Animals 

Identifying 
people/things 
Asking and answering 
about objects 

 
 
 
 
 
 
 “TOM & 
JERRY” 

3.At home 1. Where is 
he? 
2. It’s so 
funny 

Furniture/Sit down, stand up, run.. Where 
is he/she? in /on/under, His/her 

Giving 
commands/Asking and 
answering about 
location of objects 

“GOLDILOCKS 
AND THE 
THREE 
BEARS” 

4. 
Christmas 
time 

1.What’s 
that over 
there 
2.Is there 
a present 
for me? 

Rooms of the house, What’s this/that? 
It’s a/an…There is a../is there…? 

Identifying 
things/talking about 
what there is in a 
place 

5.Our 
school show 

1.Are we 
ready?2What 
are these? 

Clothes/Plural of nouns/Colours/They 
are….Are they…? 
What are these/those?Fruit 

Identifying people 
and things/Talking 
about what things 
there are in a place 

 
 
 
“THE THREE 
LITTLE 
PIGS” 

6.Treasure 
hunt 

1. Let’s 
find the 
treasure 
2.What’s 
the 
treasure 

Instructions/imperative,don’t/let’s… 
I can….Can you…? I can’t 

Talking about ability 

7. Day 
dreaming 

1. Once 
upon a time 
2. Happy 
end 

Parts of the body and face/He’s got….Has 
he got? He hasn’t….Adjectives 

Talking about 
appearance/possession 

 
”THE TOWN 
MOUSE AND 
THE COUNTRY 
MOUSE” 
 
 
 

8. Time for 
holidays 

1. Where 
can we go? 
2.A letter 
for you 

In the country/I like…I don’t 
like+nouns+..ing/sports 
activities/hobbies,he likes/he doesn’t 
like 

Talking about 
likes/dislikes 

9. A picnic 
in the 
country 

1.What 
would you 
like to 
eat? 
2. We must 
be careful 

Food and drinks/Would you like 
a…/some…?Yes, please/No, thank 
you./Must/mustn’t 

Offering/accepting, 
refusing food/drink 
 
Expressing obligation 

10. 
Eurofriends 

 Countries,Nationalities/Capitals/Gestural 
and verbal codes/Animals/Adjectives 

General Revision 

 
 
 
 
“THE LION 
AND THE 
MOUSE” 
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APPENDIX II: NEEDS ANALYSIS QUESTIONNAIRE 
 

ΕΡΩΤΗΜΑΤΟΛΟΓΙΟ ΓΙΑ ΤΗ ΔΙΔΑΣΚΑΛΙΑ ΤΩΝ ΑΓΓΛΙΚΩΝ ΣΤΗΝ Δ’ ΤΑΞΗ 

ΔΗΜΟΤΙΚΟΥ ΣΧΟΛΕΙΟΥ 

Το ερωτηματολόγιο αυτό γίνεται στα πλαίσια μιας έρευνας για τη διδασκαλία των Αγγλικών 

σε μαθητές/ριες του δημοτικού. Είναι ανώνυμο. Οι απαντήσεις σου στις παρακάτω 

ερωτήσεις θα με βοηθήσουν να συγκεντρώσω στοιχεία για μια έρευνα στα πλαίσια των 

μεταπτυχιακών μου σπουδών. 

1. Το μάθημα των Αγγλικών στο Δημοτικό Σχολείο είναι: (Σημείωσε με ένα √) 

 Πολύ ενδιαφέρον 

 Ενδιαφέρον όσο και τα άλλα μαθήματα 

 Καθόλου ενδιαφέρον  έως βαρετό 

 Χρήσιμο στην καθημερινή μου ζωή 

2. Για ποιο λόγο μαθαίνεις Αγγλικά ; (Σημείωσε με ένα √ ) 

 για  να έχεις ένα προσόν να βρεις δουλειά 

 να γνωρίσεις τη γλώσσα ενός άλλου λαού 

 το θέλουν οι γονείς σου 

 μαθαίνουν και οι φίλοι σου 

 για κάποιο άλλο λόγο 

………………………………………………………………. 

3. Σε ποιες περιπτώσεις χρησιμοποιείς τις γνώσεις σου στ’ Αγγλικά;   (Σημείωσε με 

ένα √) 

 Όταν ακούω μουσική. 

 Όταν διαβάζω βιβλία ή περιοδικά. 

 Όταν παίζω παιχνίδια στην τάξη ή στο computer. 

 Όταν επικοινωνώ γραπτά ή προφορικά με άτομα από άλλες χώρες. 

 Όταν παρακολουθώ αγγλικά έργα στην τηλεόραση ή το βίντεο. 
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4. Πόσο σημαντικά είναι για σένα:  

   (Κύκλωσε τον αριθμό: 1= Πολύ      2= Λίγο    3= Καθόλου) 

 Να διαβάζεις ανάγνωση το μάθημα                            1     2      3 

 Να παίζεις ομαδικά παιχνίδια στον πίνακα               1     2      3  

 Να παίζεις επιτραπέζια παιχνίδια                           1     2      3 

 Να περιγράφεις εικόνες                                                  1     2      3 

 Να ακούς το μάθημα στην κασέτα ή CD                   1     2      3 

 Να παίζεις παιχνίδια με κάρτες                                   1     2      3 

 Να κάνεις ατομικές ασκήσεις στο βιβλίο                   1     2      3 

5. Τι θα ήθελες να αλλάξεις στο μάθημα των Αγγλικών στο σχολείο; 

……………………………………………………………………………………. 

 …………………………………………………………………………………….. 

6. Νομίζεις ότι χρειάζεσαι περισσότερο εξάσκηση στο μάθημα των Αγγλικών στο να:  
(Σημείωσε με  ένα √) 

 Διαβάζεις  

 Μιλάς Αγγλικά 

 Ακούς τα Αγγλικά σε κασέτα 

 Γράφεις στα Αγγλικά 

7. Στο μάθημα των Αγγλικών δυσκολεύεσαι να: (Σημείωσε με ένα √) 

 Καταλαβαίνεις τη δασκάλα όταν μιλάει Αγγλικά 

 Κατανοείς ένα καινούριο κείμενο 

 Μιλάς Αγγλικά 

8. Τον ελεύθερο χρόνο σου προτιμάς να:  (Σημείωσε με  ένα √) 

 Παίζεις ηλεκτρονικά παιχνίδια 

 Παρακολουθείς τηλεόραση 

 Διαβάζεις  διάφορα εξωσχολικά βιβλία (περιοδικά, κινούμενα σχέδια) 

 Παρακολουθείς ταινίες στο βίντεο ή στο DVD 

 Παίζεις στη γειτονιά με τους φίλους σου  
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9. Στην τηλεόραση σου αρέσει να παρακολουθείς: (Σημείωσε με  ένα √) 

 Παιδικά προγράμματα (κινούμενα σχέδια) 

 Εκπομπές με επιστημονικά θέματα 

 Κωμωδίες 

 Εκπομπές για μεγάλους 

10. Θα ήθελες στο μάθημα των Αγγλικών να είχατε περισσότερα : (Μπορείς να 
σημειώσεις περισσότερες από μια απαντήσεις) 

 Τραγούδια 

 Παιχνίδια 

 CD-VIDEO 

 Παραμύθια στ’ Αγγλικά 

 Ομαδικές εργασίες 

 Δραματοποίηση του μαθήματος  

12. Πιστεύεις ότι αν παρακολουθούσες σύντομες ιστορίες στο βίντεο θα σε  

βοηθούσε  να μιλήσεις περισσότερο και καλύτερα την Αγγλική γλώσσα; 

( Κύκλωσε)           Ναι        Όχι           

 

                                 

                 Σε ευχαριστώ για τη βοήθειά σου 

                                                         η καθηγήτριά σου,  

                                            Δέσποινα Μαυροβουνιώτη 
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APPENDIX III: QUESTIONNAIRE ANALYSIS 
  
 
Graph 1: English in the elementary school is: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Graph 2: Why are you learning English? 
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Graph 3: When do pupils use English? 
 
 
 
 INSTANCES OF PUPILS USING ENGLISH
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Graph 4: What teaching practices do pupils like? 
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Graph 5: What do pupils need to do more? 
 

PUPILS ' NEEDS

10

6

15

0 2 4 6 8 10 12 14 16

READING

LISTENING TO CDS

SPEAKING IN THE FOREIGN LANGUAGE

16
 

 
 



                                                                                                                       Video and EFL                              
  

Despina Mavrovounioti-ID 26040- Dissertation 

80

 
Graph 6: What are the areas of difficulty for the pupils? 
 

PUPILS' AREAS OF DIFFICULTY 
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Graph 7: What do pupils like doing in their free time? 
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Graph 8: What are the pupils’ favourite TV programmes? 
 
 

PUPILS' FAVOURITE TV PROGRAMMES

51%

8%

33%

8%

CARTOONS SCIENCEPROGRAMMES
COMEDIES PROGRAMMES FOR ADULTS

 
 
 



                                                                                                                       Video and EFL                              
  

Despina Mavrovounioti-ID 26040- Dissertation 

81

 
Graph 9: What would pupils like to use more in their English class? 
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Graph 10: Do you think video could help you to improve speaking skill?  
 
 

PUPILS' VIEWS ON VIDEO

87%

13% 0%

YES NO I DON'T KNOW
 

 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX IV: EXAMPLE OF A SPEAKING EXERCISE FROM   FUNWAY 1 
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Lesson 2 UNIT 6 
 
 
What can or can't they do? Look and say.                                   
 

example Betty can run fast. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX V: LESSON PLAN 
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LESSON PLAN 

Time                                      45’ min 

Students                                 A class of sixteen (16) students, Basic Users, Age Range 9-10 

Assumptions                         Students already know 

I.   adjectives describing animals and places, e.g strong, wild, quiet 

II.  adjectives describing feelings, e.g. scared, angry, happy 

III.  weather related expressions, e.g. it’s sunny, it’s hot 

IV. the use of  Present Continuous, e.g. the lion is sleeping, the mouse 

is swimming, the birds are singing 

Main Aim                           Students will be able to: 

I. describe scenery and actions 

II. ask and give information  

III. narrate a simple story 

IV. communicate their predictions 

Skills                                  Mainly speaking 

Materials                            Video player/ Video tapes 

                                            DVD player/ DVD 

                                            Blackboard, chalk 

                                             Sentence cards 

                                             Handout 

Difficulties Anticipated        Malfunction of the equipment 

                                              Discipline problems 

                                               Extensive use of L1 

Possible Solutions                Test the equipment before going into class 

                                              Set tasks for purposeful viewing 
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PRE-VIEWING 

STEPS OBJECTIVES TIME INTERACTION

T informs Ls that the video sequence 

at hand is a fairy tale and asks 

questions to generate a discussion 

about fairy tales. 

 

to motivate Ls 4’  T-Ls-T 

T writes Aesop’s name on the board 

and elicits related vocabulary. T 

arranges the vocabulary in a 

spidergram form and generates 

discussion about jungle animals 

 

to activate lexical 

schemata and encourage 

free discussion. 

5’ T-Ls-T 

T sorts out some story-specific words 

and generates prediction about the 

content of the story. 

to rouse expectation 

regarding the story 

3’ T-Ls-T 

WHILE-VIEWING 

T has prearranged the seats so that 

only half students can see the screen 

and distributes the other half students 

a task sheet with a checklist of the 

animals shown in the extract .T plays 

the first part of the sequence. 

to create an information 

gap and give a purpose 

for viewing. 

3’ T-Ls 

The listeners ask the watchers 

questions about the animals in order to 

to stimulate natural 

conversation  

5’ Ls-Ls 
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tick them on their list. 

T plays the video without sound to generate prediction as 

to what animals say 

4’ Ls 

T stops the sequence at certain points  to give Ls time to 

describe the scene 

4’ T-Ls 

T plays the whole sequence with 

sound and vision  

to give Ls the chance to 

confirm their predictions 

and get the input needed 

for the next task 

5’ Ls-Ls 

T distributes cards with sentences 

from the story, divides Ls in two 

groups and asks Ls to put them in the 

right order within a time limit and 

stick them on the board 

to familiarize them with 

the narrative technique 

in a game-like way 

5’ T-Ls 

POST-VIEWING 

T asks for volunteers to role-play the 

story in groups of three (narrator, lion 

and mouse) starting with the more 

self-confident students 

To develop fluency in 

speaking and transfer 

language from the screen 

into a life-like activity 

6’  Ls-Ls 

 

 

 

 

 

APPENDIX VI: TEACHER’S NOTES 
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 Prepare the classroom environment and video equipment. 

 Choose lighting to enhance the learning experience. Low light increases the dramatic 

effect while brighter light may be useful in eliminating distractions. 

 Position yourself to maximize your “facilitator role” 

(Using video effectively, n.d) 

  Pre-viewing  

Task 1: The teacher informs the students that the video sequence at hand is a fairy tale. The 

teacher initiates a conversation about tales, asking the students the following questions. 

 Questions: 

1. Do you like fairy tales? Why?  

2. Which is your favourite fairy tale? Why? What do you like in this tale? 

3.  Which is your favourite character?  

4. Which character do you hate the most and why?  

5. Have you ever heard Aesop’s tales?  

6. What are Aesop’s stories about? 

 Expected language: I like reading fairy tales; fairy tales are fun; I like fairy tales with 

adventure; I like fairy tales about children; I like Aesop’s fairy tales because they are 

about animals, jungle animals like tigers, elephants, lions but also about farm animals 

like hen, sheep, fox, stork, cat, mouse, hare, tortoise, dog and insects, too, like the ant 

and the cricket 

Objective: To activate the learners’ background knowledge and raise their interest so 

that they watch the video sequence motivated.  

Task 2: The teacher writes Aesop’s name on the blackboard to elicit related vocabulary that 

will serve as lexical input for the next tasks. The teacher arranges these words in a 

spidergram form as s/he is going to sort out vocabulary related to the specific story linking 

words and concepts. 
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Lexical items to be elicited: Titles of Aesop’s fables such as “The Fox and the Stork”, The 

Ant and the Cricket”, “The Hare and the Tortoise”, “The Lion and the Mouse”, animals, 

adjectives describing some animals like: lazy cricket, hard-working ant, strong lion, small 

mouse, cunning fox etc. The teacher sorts out the words that are related to the video story at 

hand and asks the students to guess which story they are going to watch.  

Objective: The learners make inferences as to which story they are going to watch while at 

the same time the teacher provides them with the necessary lexical input for the next tasks. 

While-viewing 

Task 3: The teacher has prearranged the seats so that only half students can see the screen 

while s/he distributes the other half students a task sheet with a list of animals. The teacher 

plays the video up to the point all animals have appeared but with no sound for the first time. 

Now the listeners ask the watchers questions in order to tick off the animals that appeared in 

the short extract. In this activity the watchers can also describe some animals to the listeners. 

Objective: There is an information gap created resulting in conversation among the 

watchers and the listeners. On the one hand, the listeners practice asking for information 

while on the other hand the watchers practice giving the right information or giving some 

help. 

 Task 4: Now the teacher plays the video with vision but no sound for all the students. The 

students have to infer what the animals might say triggering their imagination as to what it 

would be appropriate to be said in a situation like this. The teacher stops the video at the 

point where the lion gets trapped in the net. Based on the images, the students predict what is 

going to happen next. While viewing, the teacher freezes the picture asking the students to 

describe the scene. 

Expected language: The lion is cared and sad. He shouts: “help, help”. The mouse cuts the 

net with her nails. The lion is free again and happy. The lion is saying to the mouse: “Thank 

you my little friend”. 
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Objective: The students’ imagination gets activated and they are motivated to watch the rest 

of the story. They also practice describing scenes, a speaking micro-skill. 

Expected language: The mouse is running to help the lion , it is cutting the net with her 

nails or her teeth. The lion is crying.  

Task 5: The teacher plays the video with sound and vision so that students enjoy the story 

as a whole and confirm their predictions.  

Objective: The students watch the video excited to see how close they were to the real 

words or happenings. 

Task 6: The teacher divides the students in two groups and distributes 8 cards with 

sentences from the story written on them. The teacher reads aloud the first one and sticks it 

on the board. The students have to read them through very quickly and decide which sentence 

comes next. The student who guesses right has to run to the board and stick it. In this way, 

the visual students have the story in front of them; the auditory learners listen to the sentences 

and the kinesthetic learners get up to stick the card. 

Objective: This activity aims to address as many types of learning styles as possible. The 

students do not get involved in narrating the story themselves but they can follow the 

narrative pattern. This activity also provides the students with the necessary input needed for 

the role-play task which comes next. 

KEY (correct order of the sentences): 

1. It is a hot and sunny day in the jungle. There are a lot of animals but…. 

2. ………the king of the jungle is the lion. He is big, strong and stands 

proudly. There are………… 

3. ……….a monkey, a tiger, a zebra, an elephant, too. The lion says: “Be 

quiet. I’m going to sleep”. 

4. All animals are quiet-even the bees. Then, a small white animal, Mrs 

Mouse……. 
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5. ……..comes out of her house and starts a song. “Be quiet” say all animals. 

The king is sleeping” “OK” answers the mouse. No problem”. 

6. She swims. Suddenly she is very near the lion. The lion wakes up. He 

is……….. 

7. …….angry. “There is a mouse near” The little mouse is scared. “Please let 

me go and I will help you one day” says the mouse. 

8. The lion laughs. One day the lion gets in a net hanging under a tree. The 

little mouse bites through the net and the lion……….. 

9. ………escapes from the net. He is strong, free and happy. From now on, the 

lion and the mouse are friends. 

 

Post-viewing 

Task 7: Now that the students have watched the video and activated lexical and content 

schemata, they are ready for oral language production. The teacher arranges groups of three. 

The students of each group play the narrator’s, the lion’s and the mouse’s part. The teacher 

can play the video at some points to help the young actors play along with the video. There is 

no right or wrong version here as the ultimate aim is developing fluency. 

Objective: This task aims to help the students transfer the language heard and understood to 

an activity which resembles their games. The students can gain confidence in speaking since 

they transfer language patterns they have heard repeatedly during the pre- and while-viewing 

stage.  

 

APPENDIX VII: VIDEO SCRIPT 

 “It’s hot and it’s sunny this summer’s day” deep in the jungle the animals say. 

Here comes the lion, the king of this land. He’s big and he’s strong and proudly he stands. 
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“Listen, you all! I’m going to sleep. Be quiet everybody. Nobody speak!” King Lion lies 

down under the trees, and everyone’s quiet-even the bees! 

There’s Mrs Mouse, a little white thing. She comes out of her house and she starts to sing. 

“It’s sunny, it’s warm. It’s a wonderful day! Let’s go for a swim! What do you say?” 

“Be quiet, Mrs Mouse! Do not stay here! Go back to your house! King Lion is near!” 

“Don’t worry. He’s sleeping. Don’t worry, I say. I’m going to be careful. I’ll swim far away. 

So away she goes. She counts 1-2-3 and splashes her toes where he cannot see. But soon she 

forgets the lion is there. She swims very close to the lion’s hair! 

“What’s that? What’s the matter? A noise I hear. My eyes tell me a mouse is near”. I’m 

sorry, O Lion! I’m sorry, My king. But this summer day is good for a swim.” 

“Don’t eat me, dear Lion. I’ll help you one day. Please let me go. What do you say?” 

“Ha-ha! That is funny. You’ll help me one day? You’re too small for me. Just go far away! 

A long time later, on another hot day, a noise much greater the mouse hears far away. She 

runs to the lion and what does she see? He is in a net, hanging under a tree! 

 The lion is sad. He roars and he cries. This is so bad. There are tears in his eyes. “Don’t 

worry, my friend. Don’t worry, My king. Your troubles will end when I bite through this 

thing”. 

So she starts to bite the ropes of the net, and soon he falls through and lands on his head. 

“Thank you, my friend. I won’t forget you. We’ll always be friends and I’ll protect you”. 

“You’re welcome dear Lion. Now you can see, no matter how small, a good friend I’ll be. 

 

 

 

APPENDIX VIII: TASK SHHET 

VIDEO LESSON 

“THE LION AND THE MOUSE” 
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TASK-SHEET 

TASK 

Tick off the animals you can see on the video extract 

Zebra 

Monkey 

Elephant 

Lion 

Cat 

Dog 

Crocodile 

Kangaroo 

Tiger 

Panther 

Hen 

Frog 

Butterfly 

Snake 

Hippo 

Pig 

 

 

 

 

VIDEO LESSON 

“THE LION AND THE MOUSE” 

TASK-SHEET 
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(KEY) 

Zebra      √ 

Monkey   √  

Elephant √ 

Lion      √  

Cat  

Dog   

Crocodile √  

Kangaroo 

Tiger √ 

Panther 

Hen 

Frog 

Butterfly √ 

Snake   √ 

Hippo 

Pig 

Parrot  √ 

 

 

 

 

 

APPENDIX IX: EVALUATION QUESTIONNAIRE 

ΕΡΩΤΗΜΑΤΟΛΟΓΙΟ ΓΙΑ ΤΗΝ ΑΞΙΟΛΟΓΗΣΗ ΤΩΝ ΜΑΘΗΜΑΤΩΝ ΜΕ 

ΧΡΗΣΗ VIDEO 
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Αγαπητέ μαθητή/ ρια, 

     Στην αρχή της σχολικής χρονιάς συμπλήρωσες  ένα ερωτηματολόγιο για τη 

διδασκαλία των Αγγλικών στο Δημοτικό σχολείο. Με βοήθησες να 

συγκεντρώσω πολύτιμα στοιχεία για τη γνώμη σου για το μάθημα, τις 

προτιμήσεις σου, τις ικανότητές σου αλλά και τα σημεία που χρειάζεσαι 

βοήθεια. Σχεδίασα , λοιπόν, μια σειρά μαθημάτων με το βίντεο για να σε 

βοηθήσω να βελτιώσεις την ικανότητά σου να χρησιμοποιείς  τα Αγγλικά στον 

προφορικό λόγο. Με αυτό το ερωτηματολόγιο σου ζητώ να  αξιολογήσεις όχι 

μόνο τις ιστορίες που παρακολούθησες αλλά και τις δραστηριότητες που έκανες 

πριν ,κατά τη διάρκεια αλλά και μετά από την προβολή των σύντομων ταινιών. 

Πιστεύεις ότι τώρα  έχεις βελτιωθεί στον προφορικό λόγο στα Αγγλικά;  

1. Ποια ιστορία σου άρεσε περισσότερο; ( Δείξε την προτίμησή σου με 

αριθμό από 1-5) 

 Τhe Town Mouse and the Country Mouse………. 

 The Three Little Pigs…………. 

 The Lion and the Mouse…………. 

 Goldilocks and the Three Bears…………… 

 Tom &Jerry…………… 

2. Δυσκολεύτηκες στην κατανόηση των διαλόγων (όπου υπήρχαν); 

(Κύκλωσε την απάντησή σου) 

ΝΑΙ                ΟΧΙ                  

3. Δυσκολευόσουν στην αρχή να περιγράφεις αυτά που παρακολουθούσες;    

ΝΑΙ                 ΟΧΙ 

4.  Σε διευκόλυνε να μιλήσεις όταν το περιεχόμενο της ιστορίας σου ήταν 

γνωστό;                ΝΑΙ               ΟΧΙ 

 

5. Από τις δραστηριότητες που χρησιμοποιήσαμε στα μαθήματα με το 

βίντεο , θα ήθελα να μου δείξεις ποιες  ήταν οι καλύτερες (ποιες σε 
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βοήθησαν να βελτιωθείς στα προφορικά); Σημείωσε με √ αυτές που ήταν 

ενδιαφέρουσες και με Δ αυτές που σε δυσκόλεψαν. 

 

 Συζήτηση πριν την προβολή  

 Φύλλα εργασίας για την ταινία 

 Χρήση λέξεων για να μαντέψεις το περιεχόμενο της ταινίας 

 Προβολή χωρίς ήχο 

 Προβολή για τους μισούς μαθητές 

 Πάγωμα εικόνας για περιγραφή 

 Αφήγηση και αναδόμηση της ιστορίας με τη  βοήθεια  λέξεων ή 

εικόνων 

 Συμμετοχή στην εξέλιξη της ιστορίας με πρόβλεψη του τέλους 

 Συμμετοχή σε συζήτηση για τη προσωπική σου γνώμη και τα 

αισθήματά σου 

 Παιχνίδι ρόλων μετά από την προβολή . 

6. Νομίζεις ότι ,γενικά, τα μαθήματα αυτά σε βοήθησαν  να επικοινωνήσεις 

στην ξένη γλώσσα  στο περιβάλλον της τάξης σου; 

     ΝΑΙ                       ΟΧΙ 

7. Αν  σε βοήθησαν, πού αισθάνεσαι  τώρα πιο σίγουρος/η;  (υπογράμμισε 

ότι σου ταιριάζει) 

 στη συνομιλία  με τους φίλους σου για εύκολα θέματα του άμεσου 

περιβάλλοντός σου; 

 στην διατύπωση ερωτήσεων για πληροφορίες; 

 στην περιγραφή εικόνων ή καταστάσεων; 

 στην αφήγηση μιας ιστορίας; 

8. Αισθάνεσαι πιο σίγουρος /η όταν : (Υπογράμμισε τις απαντήσεις ) 

 δουλεύεις  με το  συμμαθητή / τριά σου; 

 δουλεύεις σε ομάδα; 

 δουλεύεις με όλη την τάξη; 
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 συμμετέχεις σε παιχνίδι ρόλων; 

 συμμετέχεις σε συζητήσεις   

9. Πόσο συχνά θα ήθελες να χρησιμοποιείς το βίντεο στο μάθημα των 

Αγγλικών; 

……............................................................................................. 

 

 

 
 
 

 
 

Σε ευχαριστώ για τη βοήθειά σου, 

η καθηγήτριά σου, 

Δέσποινα  Μαυροβουνιώτη 

 

 
 
 
  
 

 

 

 

 

 

 

 

APPENDIX X:  EVALUATION GRAPHS 

GRAPH 1:  The videos students liked best 
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THE VIDEO I LIKED BEST

25%

13%

41%

8%

13%

THE TOWN MOUSE
AND THE COUNTRY
MOUSE
THE THREE LITTLE
PIGS

THE LION AND THE
MOUSE

GOLDILOCKS

TOM & JERRY

 

GRAPH 2: Students had difficulty in those areas 

STUDENTS HAD DIFFICULTY

0

2

4

6

8
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12

UNDERSTANDING THE
DIALOGUES

DESCRIBING THE SCENES

Σειρά1

 

  GRAPH 3: Familiar content facilitated students in speaking 

DID FAMILIAR CONTENT FACILITATE 
SPEAKING?

69%

31%

YES
NO

 

GRAPH 4: The students found these techniques interesting 
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ROLEPLAY

PREVIEWING DISCUSSION
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GRAPH 5: Students’ preferred way of working in class 
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GRAPH 6: The students think that video-based instruction  
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DID THE VIDEO-BASED INSTRUCTION 
HELPED YOU IMPROVE YOUR 

SPEAKING ABILITY?

11; 69%

5; 31%

YES
NO

 
 
 
GRAPH 7: Students improved: 
 
  
 

NOW YOU FEEL MORE CONFIDENT IN

21%

30%

37%

12% TALKING ABOUT
SIMPLE TOPICS

ASKING FOR
INFORMATION

DESCRIBING PISTURES
AND SCENES
NARRATING A STORY

 

 

 

 

 

 
 
   GRAPH 8: The students would like to have a video lesson 
 

HOW OFTEN WOULD YOU LIKE A VIDEO LESSON?

38%

49%

13%

ONCE A WEEK

ONCE A FORTNIGHT

ONCE A MONTH
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